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NA UVOD

Vazené damy, vazeni panoveé,

v letosnim roce oslavime jiz 20. vyro¢i zaloZeni naSeho ¢asopisu. Jako cil jsem si tehdy stanovil provoz odborného
Casopisu, ktery bude orientovany na vzdélavani a pedagogickou problematiku. V té dobé¢ jiz byla od vysokoskolskych
uciteld vyzadovana publika¢ni Cinnost a Casopis v ni mél pomahat. Vibec ale nebyly patrné znamky budouciho
(soucasného) vyvoje publikacnich povinnosti, které mnohdy hranici se $ilenstvim pii jejich plnéni. A nejen to. Publikacni
¢innost hraje vyznamnou roli nejen pii akreditacich, ale zejména pii financovani védy a vyzkumu, a stala se vyznamnou
soucasti financovani VS vibec.

V dobé, kdy casopis vznikal a v nékolika nasledujicich 1étech se také rozvijel tzv. Seznam recenzovanych
neimpaktovanych periodik vydavanych v CR, ktery vydavala Rada pro vyzkum, vyvoj a inovace CR (dale RVVI). Zamér
vytvorit seznam védeckych ¢asopist, ktery by slouzil jako urcité métitko kvality publikaci, byl jisté zasluzny. Problém ale
nastava vzdy ve chvilich, kdy jde o penize. V prvé fadé se v Seznamu objevily nékteré casopisy, které tam nemély co délat
Jjiz z principu véci — napf. nemé&ly ani redakéni radu, vychazely nepravidelné, zaméfeni bylo zpochybnitelné. K tomu se
ptidal obrovsky zajem publikujicich, ktefi citili moznost jednoduchého uvetejniovani svych ¢lanki a s tim souvisejici
vyhody pii svém pracovnim hodnoceni a také pii hodnoceni svého vyzkumu. Pro pfedstavu mohu uvést, Ze v té dob¢ jsme
do Casopisu dostavali kolem 40 ¢lanka pro jedno vydani, z nichZ nasi recenzenti ,,pustili“ mnohdy méné nez 1/3. Nékteré
odmitnuté ,,védecké” &lanky v té dobé skute¢né nemély ani uroveit seminarni prace v 1. roéniku VS. S mym tehdejsim
spolupracovnikem a zastupcem $éfredaktora doc. Drtinou jsme mnohdy zazili i agresivni verbalni utoky a vyhrozovani
nékterych odmitnutych publikujicich.

Tehdejsimu stavu publikaénich ¢innosti se postupem Casu zacalo tikat ,.kafemlejnek* a RVVI chtéla situaci fesit. Bohuzel
velmi neodborné a nelze se ubranit dojmu, Ze se zamérem odstranit konkurenci, tehdy jeji clenové plosné a bez hodnoceni
kvality (resp. bez zjevného a sdélen¢ho divodu) ze Seznamu vyskrtli stovky casopist, v¢. naseho. Pochopitelné
nasledovaly protesty, odvolavani proti rozhodnuti, dokazovani kvality atd. Vysledkem bylo, Ze se vétSina Casopist (v¢.
naSeho) dostala zpét na Seznam.

RVVI v nasledujici dob¢ zacala postupné budovat hodnoceni uznavajici pouze publikace ve Scopusu a ve Web of Science.
Nejdiiv byly uznavany vSechny, pozd¢ji ale nekteti vydavatelé pochopili, ze jde o snadné ziskané penize a jejich Casopisy
(ptipadné vydavané sborniky konferenci) se staly predatorskymi. RVVI proto pteslo k hodnoceni jednotlivych publikaci.
Vyse zminény Seznam téméF ztratil vyznam a je vyuzivan jednotlivymi VS pouze nékdy. Hodnoceni jednotlivych publikaci
je nepochybné nakladnéjsi a vyzaduje odborniky. O jejich nestrannosti i odborné urovni 1ze mnohdy pochybovat. Divodem
je pravdépodobné rozdélovani penéz, piicemz ziejmé plati, Ze kosile je blizsi nez kabat...

Tuzemské Casopisy, pokud nepatii mezi uznavané ve Scopusu a Web of Science, jsou odstfizené od jakéhokoliv
financovani, podpory, a dokonce od zajmu publikujicich. Pfitom hodnoceni ¢asopisti by mohlo byt jednoduché, pravidelné,
odborné a kvalitni ¢asopisy by mohly poskytovat prostor mimo jiné pro ziskavani zkusenosti za¢inajicim publikujicim bez
velkych finanénich narokt. Radéji uz dale nebudu uvazovat o tom, kolik soucasné stavajici hodnoceni stoji a kolik penéz
odtece do zahranici, kdyz za Gi€ast napt. na pochybnych konferencich a s nimi souvisejicich ¢lancich ve sbornicich byvaji
castky cca 300 Euro za ¢lanek, ktery mnohdy nectou ani jejich recenzenti.

Svoji uvahu o minulosti uzaviu s nadéji, ze nas Casopis se bude dal t&sit zajmu publikujicich, dostavat od nich kvalitni
¢lanky. V této souvislosti dékuji nasim recenzentiim za jejich kvalitni praci a doufam, ze i nadale budeme spolupracovat.

Ing. Jan Chromy, Ph.D.
Séfredaktor
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Abstrakt: Clanek se pokousi upozornit na problém akademické integrity v evropském akademickém
prostoru. Autofi analyzuji zkuSenosti Italie, konkrétné University of Pisa a moZnosti
implementace slozek akademické integrity na Statni pedagogické univerzit¢ Donbas a Statni
pedagogické univerzité Sumy pojmenované po A. S. Makarenko.

Abstract: The article attempts to highlight the issue of academic integrity in the European academic
space. The authors analyze the experience of Italy, in particular the University of Pisa and the
possibility of implementing of the components of academic integrity in the Donbas State
Pedagogical University and the Sumy State Pedagogical University named after A. S. Makarenko.
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Introduction

The reformation of the processes in the Ukrainian
educational space actualized the issue of the
academic integrity and compliance with
European education standards. This concerns,
first of all, the moral and ethical principles of the
academic community during teaching, learning,
as well as scientific activity these are extremely
important in the era of academic mobility, the
formation of the common European educational
space, and the emergence of new types of
universities. In this context, the experience of a
number of European universities, in particular the
University of Pisa (UNIPI), which at the same
time preserves traditions, but also accepts
mnovations due to the demands of the time, is
extremely useful. The academic integrity in this
oldest university in Europe is the basis of
harmonious internal relations in the educational
institution, determines the nature and sequence of
solving educational issues, the formation of the
moral image of a modern teacher at the European
level. University education through didactics and
scientific research  generally creates the
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foundation of the academic integrity, while
forming tolerance to various opinions and ideas,
thereby realizing the social mission of higher
education.

It 1s worth reminding that "academic integrity"
refers both to the internal culture of an individual
teacher or student, and to the general academic
culture of a higher education institution, which
should form a corporate image, academic culture,
and positive interpersonal and professional
relationships. This determines the level of
formation of academic principles and values,
which are a visit card of each university.

The Law of Ukraine "On Education" (2017)
states that academic integrity is a set of ethical
principles and rules defined by law that must be
followed by participants in the educational
process  during learning, teaching and
implementation of scientific (creative) activities
in order to ensure trust in the results of education
and/or scientific (creative) achievements. The
academic dishonesty is any act by a student or
scholar that gives an unfair advantage in their



academic work over others or the commission of
an act through which scholars try to gain an
advantage in their academic work.

The problem of the formation of academic
integrity as a basis for the development of a
higher education institution was studied by A.
Artyukhov, T.D robko, V. Banys, B. Buyak, T
Finikov, V. Turchynovskyi, A. Melnychenko, O.
Menshov, M. Hrynyova, N. Gapon, V. Romakin,
O. Traverse, T. Yaroshenko considered academic
integrity as an educational environment.

The authors' publications deal with the academic
issues culture in Ukrainian pedagogical
universities (O. Bilichenko, O. Semenog, M.
Vovk).

But, despite positive developments in this
direction in Ukrainian universities, it is too early
to talk about the formation of academic integrity
in domestic universities. The experience of the
University of Pisa, the progressive practice of this
university  highlight the possibility of
implementing the components of academic
integrity in Ukrainian institutions of higher
pedagogical education. Therefore, the purpose of
the article is to study the experience of the
University of Pisa and the introduction of
innovative experience of the European practice of
academic integrity in the Donbas State
Pedagogical University and the Sumy State
Pedagogical University named after A.S.
Makarenko, where the co-authors of the article
work.

Main part

The conducted analysis proves that European
universities consider the academic integrity as an
important component of the quality of education,
the value of academic culture, which is clearly
regulated by the Bucharest Declaration of Ethical
Values and Principles of Higher Education in
Europe, the conceptual provisions of the Lisbon
Strategy for Increasing Competitiveness (2000),
the international project "The Harmonization of
Educational Structures in Europe" (TUNING,
2000), aimed at harmonizing educational
structures and programs based on the diversity
and autonomy.
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Doctor of Sciences in Social Communications,
Professor of the Donbass State Pedagogical
University O. Bilychenko had the opportunity to
get acquainted with the experience of observing
the principles of the academic integrity in
European universities, while being as a visiting
Professor at the University of Pisa at the
Department of Philology, Literature and
Linguistics, which has sections: classical and
Italian philology, Romance and comparative
philology, linguistics and English language and
others. Seminars, conferences, congresses, which
the department promotes, supports and conducts,
influence the activities of the University of Pisa,
ranging from classical to modern topics.

Didactics consists of ten educational courses,
which in individual disciplines reproduce a
diverse research structure for the basic training of
five thousand philology students: philology,
literature and linguistics are aimed at a
harmonious balance of society's requirements,
personal issues, employment opportunities,
traditions. They are successfully linked to ancient
studies practiced by the humanitarian field in
Tuscany. The scientific projects which are
innovative, combining the best learning results of
Classical Philology and Modernism and
guarantee full mastery of the communication and
analysis methods.

The University of Pisa is known for its training in
Philology. The Department of Philology,
Literature and Linguistics was established on
September 19, 2012 as a result of the
reorganization caused by the application of the
Helmini Law. In research and teaching, it
reproduces the reality that is deeply rooted in the
humanitarianism of the University of Pisa. The
name combines the main areas of the research
conducted by professors and scientists who work
at the department individually and in groups,
research centers and laboratories. The main
purpose of these studies is the reconstruction and
analytical study of linguistic and literary texts
from ancient times to our time, covering a wide
geographical area, all major European
civilizations and cultures. An important
component of this direction of the research and
training is the instrumental study of languages,
which is carried out together with the staff of the
University Language Center.



The department has about 150 professors,
researchers and undergraduate students. The
department's courses are attended by 5,000
students of various levels of training, which is ten
percent of all students studying at the University
of Pisa.

Academic integrity at the University of Pisa
includes the culture of study at the university,
values, traditions, norms, rules for conducting
scientific research, scientific language culture,
culture of high spirituality and morality, culture of
communication between academic supervisors
and students, culture of scientific work, moral and
social responsibility for work results, a culture of
tolerance and pedagogical optimism inherented in
the entire cultural and educational space of a
higher education institution.

The experience of professor Bilichenko at the
University of Pisa (UNIPI, Italy) gave to O. L.
Bilichenko the opportunity to develop, on the
basis of the generalized experience of Italian
colleagues, together with the head of the related
department of the Ukrainian Language and
Literature of the Sumy State Pedagogical
University named after A. S. Makarenko, Doctor
of Pedagogical Sciences, Professor Semenog O.
M., the methodological recommendations for
students and teachers regarding the issues of
academic integrity.

The academic integrity is known to be
multidimensional. At the University of Pisa, this
is a combination of relevant to fundamental
values and mechanisms for their provision. It
includes student evaluation, self-evaluation,
control of student self-government bodies, anti-
plagiarism self-control.

The experience of Italian colleagues in solving
the problem of plagiarism deserves special
attention in the formation of the academic
integrity. At the University of Pisa, the conditions
are created as their manifestation of the academic
dishonesty has become practically impossible.
Unfortunately, the category "academic
dishonesty " is widespread in the academic
community of Ukraine.

General trends in the development of academic
integrity in Italy include globalization,
decentralization of education, implementation of
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professional ethics, internationalization,
informatization, in the compliance with standards
and recommendations for quality assurance of
higher education; development by the
accreditation commission of standardized
procedures for evaluating the policy of higher
educational  institutions; introduction  of
educational methods in order to increase their
motivation in applying such methods in work;
wide use of the culture of academic writing;
improving the quality of scientific publications in
a foreign language; introduction of various
educational online trainings; partnership between
institutions of higher education.

In the context of academic integrity, I would like
to emphasize the trend of continuous
improvement. The teachers of the Department of
Philology, Literature and Linguistics, in
particular Giovanna Tomassucci , Chintsia
Cadamagniani, Stefano Gordzonio , Marco
Sabbattini , Marco Rossatti , Antonietta Sanna,
whom students respect for their high education,
efficiency, success, tirelessness, and the desire to
constant improvement. For example, Slavonic
teachers of the University of Pisa work in libraries
and archives of different countries in order to
prepare lectures on new courses or improve
existing ones.

Conclusion

The interaction of two countries, with different
history, traditions, language, religion, cultural
society, can develop and influence each other in
the educational space that can be common to
them. With these theoretical provisions and their
practical implementation in professional training,
Prof. Belychenko O. L. gladly shares with
colleagues in Ukraine, in particular, with the
Head of the Department of the Ukrainian
Language and Literature, Doctor of Pedagogical
Sciences, Professor Semenog O. M., during
various joint events of the scientific research
laboratory "The Academic Culture of the
Research in the Educational Space" (the Head -
Prof. Semenog O.M.) The Sumy State
Pedagogical University named after A.S.
Makarenko:  Instructional ~ Conference on
Pedagogical Practice, Seminar: "Sociolinguistic
Situation: the Ukrainian-European Context" in



the course of the culture of the Ukrainian
language and stylistics.

“The Directions of the Laboratory's Activities:
Carrying out Scientific Research and Applied
Development on the Issues of Formation of the
Academic Culture of the Researcher in the
System: General Educational Institution -
Bachelor's - Master's - Postgraduate Educational
Higher Education Institutions where Considered
at the International Conference "Academic
Culture of the Researcher in the Educational
Space: European and National Experience"
(Sumy, 12-13 May 2022).

This makes it possible to create new contexts, to
promote the specific definition and justification of
a pluralistic social paradigm, which concerns
various aspects of education and culture,
academic in particular. Education and
upbringing, formed in a democratic European
society and embodied in the activities of the
University of Pisa, form a system of values that
helps each individual to perceive different life
situations and adequately respond to them, to be
in a unifying educational space.

Borrowing the experience of Italian colleagues
can contribute to the formation of a competitive
environment for the student youth in Ukraine, the
acquisition of practical professional skills.
Therefore, the implementation of academic
integrity in the scientific life of Ukraine is an
urgent need, which can be realized under the
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METAKOGNITIVNA A KORELACNA STRATEGIA APLIKOVANA NA PRACOVNY

LIST GEOMETRICKEJ PREDSTAVIVOSTI
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Abstrakt: Vo vyucbe prevldda hodnotenie aktivity ziaka z hl'adiska porozumenia obsahu danej témy.
Menej je hodnotend aktivacia ziaka smerujica k porozumeniu stratégidm ucenia a ucenia sa. Ide
o stav ked’ ziaci sami seba vychovévaju a vzdelavaju, t.j. hodnotime aktivitu Ziaka, ktora je cielena
na sebakontrolu, sebahodnotenie a sebaregulaciu.

Abstract: In teaching, the assessment of the student's activity in terms of understanding the content of the
given topic prevails. Pupil activation leading to understanding of teaching and learning strategies
is evaluated less. It is a state when the student is brought up and educated by himself, i.e. j. we
evaluate the student's activity, which is focused on self-control, self-evaluation and self-

regulation.

Klicova slova: geometrickd predstavivost, kognicia, korelécia, pracovny list

Key words: geometric imagination, cognition, correlation, worksheet

Uvod

Tvorbu pracovnych listov podporuje motivacia
ucitela rieSit otazky pomoci ziakovi byt
aktivnym, samostatnym a tvorivym. Do samotnej
tvorby pracovnych listov sa premietaju rdzne
stratégie ucCenia, resp. ucenia sa s cielom
organizovat’ a riadit’ vyucbu tak, aby boli pre
ziaka vytvorené¢ podmienky ,sebakontroly,
sebahodnotenia a sebaregulacie. V ramci nasej
diskusie ~ venujeme  pozornost  aplikacii
matakognitivnej a korelacnej stratégie do
zamerného rozvoja geometrickej predstavivosti.
Ciel'om takto urcenej didaktickej charakteristiky
pracovného listu je vytvorit podmienky pre
synergicky efekt, t.j. stav ked ziak analyzuje
rieSenie Uloh s tym, Ze sa mdze k nim vyjadrit, Ze
ich méze sdm inovovat’ podl'a svojich predstav a
pod.. V takto zvolenom pristupe je uciaci sa
nielen objektom, na ktory systém pdsobi, ale je
zaroven subjektom aktivne poOsobiacim na
poznavaci proces. Nami prezentovany vyucbovy
model rozvoja geometrickej predstavivosti
predpoklada vyhotovenie niekol’kych
pracovnych listov s roznym tematickym
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zameranim (napr. doplnenie do kvadra, droteny
model, plo$na siet’ kvadra, zmena polohy tvarovej
podrobnosti, skupina predmetov, skupina
navzajom suvisiacich obrazov a pod.). Pracovné
listy maji spoloény metodicky algoritmus.
Jednotlivé tlohy su linedrne usporiadané, pricom
plati  dosledné  dodrziavanie = nadvéznej
postupnosti ich riesenia. Ulohy sa nachadzaju
vrovnake] pozicii, maji rovnaky ciel’, resp.
zamer ziackej aktivity, t.j. plati pre nich spolocna
didakticka charakteristika.

1 RieSenie ulohy bez usmernenia

V  Gvode motivujeme ZzZiakov  zaujem
o problematiku. Vnatorna motivacia ma viest
k sebareflexii, t.j. k uvedomeniu si doterajsej
tirovne geometrickej predstavivosti. Ziak ulohu
(obr. €. 1) riesi samostatne, t.j. jeho myslienkové
operacie nie su ucitel'om usmeriované.

Ul Najdite vzajomnu suvislost medzi prvym,
druhym a tretim obrazkom. Nasledne urcte, ktory
obrazok z moznosti ,,a az f** bude dalsi v poradi.
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Obréazok 1: Uloha motivujica zaujem

Urove priestorovej predstavivosti ziaka je dana
do suvislosti s jeho ndzorom na naro¢nost’ tlohy
(obr. ¢. 2) Sebareflexia je vyhodnocovana
ucitefom s cielom optimalizovat rozvoj
priestorove] predstavivosti. Ide o vyhodnotenie,
vychadzajuce z posudenia mnozstva
vynalozeného usilia a pocitu istoty, resp. neistoty
pri rieSeni tlohy.

U2 Na nizsie uvedenej stupnici vyznac, ako bola
dand tloha ndrocndg. Cislo 1 symbolizuje

evve
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Obrazok 2: Riaden4 sebareflexia

Zber dat je nastaveny tak, aby informoval o:
= nazore ziakov na naro¢nost’ rieSenia tlohy,
= pocte ziakov, ktori ulohu vyriesili,
= pocte ziakov, ktori tilohu nevyriesili,

= suvislosti spravneho, resp. nespravneho
rieSenia s ndzorom na naroc¢nost’ tlohy.

So zvolenym zamerom suvisi predpoklad, ze
budeme analyzovat’ nasledovné:

1. Ziak oznaéil naroénost’ ulohy od 1 do 3 pri¢om:

a) ulohu nevyrieSil — nevyhovujuci stav.
Predpokladame, Ze ziak neodhalil realitu
tvarovych podrobnosti a zdrovenn u neho
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nedoslo k uvedomeniu si, ze to moze byt
zdovodu nizkej 1Urovne priestorovej
predstavivosti.

b) ulohu vyriesil - vyhovujtci stav. V tomto
pripade  zvazime zvySenie  Urovne
narocnejs$imi tlohami.

2. Ziak oznacil naro¢nost tilohy od 4 do 7 pricom:

a) ulohu nevyrieSil — nevyhovujici stav.
U ziaka predpokladame urcité uvedomenie
si  konat na zdklade priestorovej
predstavivosti. 'V  ramci  analyticko-
syntetickej Cinnosti vyuzival priestorova
predstavivost, ktorej nedostatocni uroven
klasifikoval ako ,,naro¢na uloha“. Vznika
poziadavka ,,identifikovat’ detail, ktory bol
pricinou omylu“. Dané zistenie je
konfrontované s 1roviiou priestorovej
predstavivosti.

b) tlohu vyriesil — vyhovujuci stav. V pripade,
ze tato skupina je vyznamne pocetna,
zvazime narocnost’ tlohy.

3. Ziak ozna¢il narognost’ ulohy od 8 do 10
pricom:

a) tlohu nevyriesil - nevyhovujici stav. Ziak
disponuje urcitou priestorovou
predstavivostou odhalil viac detailov (ako
skupina uvedena v bode 2a), ktoré je
potrebné analyzovat’. Aj v tomto pripade je
potrebné zistit’, ktoré Casti zadania, resp.
pontikaného rieSenia su pre ziaka
prekazkou porozumenia.

b) ulohu vyriesil - vyhovujuci stav. Vzhl'adom
na to, ze ziak oznacil ulohu ako ,,znacne
naroéni“ je potrebné, aby ucitel
identifikoval problémové Casti tilohy s tym,
ze usmerni ziaka v chapani stvislosti a
zaroven vylaci, resp. potvrdi nahodny
vyber spravnej odpovede.

Z hodnotenia vysledkov robime zavery, pricom
vychadzame z predpokladu, Ze:

a) aj ziaci, ktori ulohu nevyriesili, disponuju
urcitou - rozdielnou, skér nadobudnutou
geometrickou  predstavivostou  (pre
vyrieSenie tejto ulohy nedostatocnou).
Vyjadrenie Zziaka k naro¢nosti tUlohy,



umoziluje v ramci tejto  skupiny
diferencovat’ s cielom zefektivnit’ rozvoj
geometrickej predstavivosti individualiza-
ciou.

b) ziaci, ktori ulohu wvyriesili, disponuju
potrebnou priestorovou predstavivost'ou
pricom pripustame, ze na r6znej trovni.

Pozadovana uroveni geometrickej
predstavivosti

~

T Ndrocnost
8 910 ilohy

g
[,
N
~J

Obrazok 3: Tlustracia suvislosti medzi uroviiou
geometrickej predstavivosti a vyjadrenim sa k
naroc¢nosti ulohy neuspesnych riesitelov.

Pozadovana  uroven

predstavivosti

\\l\
Narocnost

ulohy

geometrickej

Obrazok 4: Tlustracia suvislosti medzi Uroviiou
geometrickej predstavivosti a vyjadrenim sa k
narocnosti ulohy uspesnych riesitel'ov

Dalgia aktivita ziaka smeruje k uvedomeniu si
nejasnosti, resp. vlastnych predstav o Cinnostiach
spojenych s rieSenim tlohy. Ziak je vyzvany byt
aktivnym tvorcom podmienok optimalneho
rozvoja geometrickej predstavivosti (obr. ¢. 5).

U3 Poradte - strucné vyjadrenie k ulohe.

Aka zmena prispeje k vylepseniu tejto ulohy?
Strucne uvedte, co na ulohe ocenujete, co je
potrebné zmenit alebo doplnit napriklad v:

= texte ulohy,

= grafickom vyobrazeni predlohy,
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= grafickom vyobrazeni uvedenych ponuk
rieSenia.

Tu uved’ pripomienky, podnety a tivahy:

Obrézok 5: Uloha vyzyvajiica k aktivite Ziaka

Ziacke vyjadrenie je dané do savislosti s:

a) vnutornou motivaciou, tj. byt aktivnym
v oblasti rozvoja geometrickej
predstavivosti,

b) uroviiou geometrickej predstavivosti, kde
ziak s:
* nedostatonou geometrickou predstavi-
vostou moOze svoje  pripomienky
smerovat’ k zjednoduSeniu ulohy,

= dostatocnou geometrickou predstavi-
vostou moOze svoje  pripomienky
smerovat’ k poziadavke zvysit ndrocnost’
ulohy.

Podnety st akceptované ak maji opodstatnenie
na trovni inova¢nych zmien. V opacnom pripade
je potrebné ocenit’ aktivitu ziaka a argumentacne
zdovodnit’ nerealizovanie zmien.
Zovseobecnenie:

a) vyzvu k Giprave textu je mozné posudzovat’
ako:

= nedostatoéné porozumenie problému,
resp. pokynov na jeho rieSenie,

» nedostatoCne znadmy obsah pouzitych
pojmov, tj. ziak nekomunikuje danymi
vyjadrovacimi prostriedkami,

* nejasna orientdcia v subore poziadaviek,

" viacvyznamové zadania

ulohy a pod..

vysvetlenie

b) vyzvu k zjednoduSeniu ulohy je mozné
posudzovat’ ako:

= problém rieSitel'a identifikovat detaily
grafického zobrazenia ulohy (napr.
tvarové podrobnosti zobrazené




vpredlohe, resp. v moznostiach)
z dévodu nedostatocnej trovne:

- geometrickej predstavivosti,
- grafickej komunikacie,

=y pripade neziaduceho poctu
neuspesSnych rieSeni je vhodné posudit’
tvarové podrobnosti z hl'adiska

- ich poctu,
- polohy pri danom zobrazeni,

- geometrickej naro¢nosti.

V takomto pripade je potrebné¢ zvazit
zjednodusenie ulohy vzhl'adom na niz$iu Groven
priestorovej predstavivosti. V ramci tohto
pristupu  reSpektujeme princip postupného
zvySovania naro¢nosti. Individuélne je potrebné
posudit  moznost  podporit’  geometricka
predstavivost  farebnym  zobrazenim, t.j.
jednotlivé plochy rozlisit' farebne tak, aby
pomohli k lepSej orientdcii pri vytvarani
predstavy. Podcenenie tohto pristupu moze
vyvolat’ neziaduci stav, ked’ ziak strati zaujem o
rozvoj geometrickej predstavivosti z dovodu
uspokojenia sa s dosiahnutou troviou.
Opakované zamyslenie sa nad ilohou podporuje
komunikaciu medzi ziakom a ucitelom.
Spolutcast’ ziaka na tvorbe vyucbového systému
ho robi spoluzodpovednym za nim dosiahnuté
vysledky ucenia sa. Zaroven takto zvoleny
pristup napomaha odhalit’ problémy, ktoré mal
ziak pri rieSeni tlohy.

2 RieSenie tilohy s usmernenim

Stratégii ,,ucit’ sa ako sa ucit™. je prispdsobeny
algoritmus usmernenia analyticko-syntetickych
¢innosti ziakov realizovanych pri rieSeni d’alSej
ulohy. Tieto ¢innosti vizualizuji myslienkové
operacie, ako  napr. rotdcia  obrazu,
premiestiovanie (posuvanie), tvorba zrkadlového
obrazu a pod.. Cielom je vyvolat’ u ziaka stav
uvedomenia si klI'iCovych suvislosti, na zaklade
ktorych dochadza k porozumeniu. Parcidlne
rieSenie ulohy predpoklada urcitd troven
priestorovej predstavivosti. Cielom je vyvolat’ u
ziaka vécSie sustredenie sa na podstatny detail
ulohy. Parcidlna tloha je zamerana na detail,
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ktory je vyhodnoteny ako mozny zdroj tazkosti,
resp. omylov pri vytvarani predstavy o realnom
tvare predmetu (obr. ¢. 6). Cielom zaradenia
parcidlnej ulohy je upozornit’ ziaka na kl'acovi
informaciu o tvarovej podrobnosti daného
predmetu, ktorej uvedomenie, resp.
neuvedomenie si zasadne ovplyvni ziakovu
predstavu o realnej podobe predmetu. Parcialne
rieSenie ulohy podporuje percepciu skutocnej
podoby daného predmetu v jednej, resp.
viacerych jeho Castiach. Pocet parcialnych tiloh je
podmieneny:

a) geometrickou  naro¢nostou daného
predmetu (napr. pocet obrysovych hran a
ploch, t.j. pocet informacit),

b) ziackou uroviiou geometrickej
predstavivosti (skor nadobudnuta
geometrickd  predstavivost v rdmci

zamerného a nezamerné¢ho rozvoja),

c) stratégiou riadené¢ho samostadia, v rdmci
ktor¢ho uclime ziaka ucit sa (vratane

vyvolania ~ vnatornej motivacie  pre
sebakontrolu, sebahodnotenie a
sebaregulaciu).

U4 Nadjdite vzajomnu suvislost medzi prvym a
druhym obrazkom. Nasledne urcte, ktory obrazok
z ponuky bude dalsi v poradi. Skor nez odpoviete
rieste ulohy a) a f).

Uved'te spravnu odpoved’:

a) Predloha a prislusné ponuky rieSenia su
zobrazené:

L] dvojrozmerne ] trojrozmerne

b) Oznacte to zobrazenie z ponuky ,,1 az 4%,
ktoré je zhodné s tym Co vidime v smere
Sipky.




c¢) Oznacte to zobrazenie z ponuky ,,1 az 4%, f) Zddvodnite ponuku ,,c* ako vyhovujucu:
ktoré je zhodné s tym Co vidime v smere

Sipky.
1. Oznacte v ponuke ,,a, b*“ zmysel oto¢enia
& predmetu, ktorého zobrazenie vyhovuje
obrazku ¢.2 predlohy.

O
1 2 3 4
a b

d) Urcte dvojicu obrazov, ktoré si zhodné

s tym, ¢o vidime v smere Sipok. Vhodné 2. Oznaétg v ponuke -, b* obrazok, ktory
zobrazenie z ponuky ,,1 az4* a zponuky ,,a vyhovuje tvrdeniu, Ze plochu oznacent
a7 d* zapiste do tabulky. Sipkou ,,A*“ budeme vidiet' pri pohlade
,,B“.
4
Obraz Obraz ﬁ A
z ponuky |z ponuky
1 az 4 | ,a“az,d”
&
NN MIN @ B%@
UB
1 2 3 4
- a b
N
I V

3. Oznacte v ponuke ,,a az d*“ obrazok, ktory
vyhovuje zobrazeniu polohy tvarovej
podrobnosti oznacenej Sipkou ,,A“ v
predlohe po otoceni predmetu v smere
vyznacenom Sipkou ,,B*.

e) Ngjdite vzajomnu stvislost’ medzi prvym a
druhym obrazkom. Nasledne urcte, ktory

obrazok z ponuky ,a az f* bude dalsi B
v poradi.
i)
1 2 @ @@@
a b c

Navrat na obsah 1



4. Oznacte v ponuke ,,a az d*“ obrazok, ktory
vyhovuje zobrazeniu tvarovej podrobnosti
oznacenej Sipkou ,,A“ v predlohe v smere
vyznacenom Sipkou ,,.B*.

RS

Poznamka. Aj tato uloha je ukoncend pokynom
pre ziaka, aby ju hodnotil a aby poradil.

3 Ulohy k precvi¢eniu

la. Urcte zhodu pootoceného zobrazenia.
V ponuke ,,a az d* oznacte zobrazenie, ktoré je
zhodné s predlohou, je viak otocené o 18(F.

ol LI

@ a b C d

Ib. Urcte zhodu pootoceného zobrazenia.
Z ponuky ,,a az d** oznacte zobrazenie, ktoré je
zhodné s predlohou, je vsak otocené o 18(F.

s
&

\]
3

X
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K spravnemu rieSeniu pomdéze uvedomenie si:

» sledujeme zmenu polohy konkrétnej tvarove;j
podrobnosti pri pohybe okolo osi,

» sledujeme uhol sklonu sledovanej casti
predmetu

=

Poznadmka. Aj tato loha je ukoncend pokynom
pre ziaka, aby ju hodnotil a aby poradil.

4 Ziakom navrhnuté zadanie a rieSenie ilohy

V tejto Casti pracovného lista su volené aktivity
ziaka tak, aby na ich zaklade doslo
k synergickému efektu. Tato etapa rozvoja
geometrickej predstavivosti ma tito postupnost’:

1. Navrh zadania tlohy. Samotny navrh ulohy
spociva v modifikécii tych uloh, ktoré boli
skor rieSené. Vypracovanie textu, zadania
ulohy je prvou predstavou ziaka o tom, ako
ma prebichatt rozvoj geometrickej
predstavivosti. Zaroven informuje
o svojich schopnostiach riesit’ takéto ulohy,

¢o sa premieta do jeho predstavy
o predpokladanej  Grovni  priestorovej
predstavivosti.

U5 Navrhnite ulohu podobnu ulohe ¢. 1.
Jednotlive  kroky  realizujte v  ndslednej
POSHUPNOSIL:

Text tlohy:




2.

Graficky navrh predlohy. Grafické
zobrazenie Ulohy je vizualizacia predstavy
ziaka o tvarovych  podrobnostiach
»predlohy a ponik®. Pri posudzovani
grafického prejavu je do suvislosti
s tvarovou zlozitostou predmetu dand
zrucnost’ graficky komunikovat’ a tiroven

geometrickej predstavivosti ziaka.
Nevyvazenost tychto dvoch aspektov
moze sposobit, ze ziak nedokaze
v dostatocnej miere  vyjadritt  svoju

predstavu o naro¢nosti ulohy. Viacnasobné
prekreslenie  upevni, resp.  rozsSiri
schopnosti a zru¢nosti grafického prejavu.
Pocas kreslenia dochadza k uvedomeniu si
suvislosti na zdklade geometrickej
predstavivosti.

Grafické zobrazenie predlohy:

. Grafick¢é navrhy ponuk rieSenia a ich

charakteristika. Dal§ie aktivity smeruju
k vytvoreniu  ponuk rieSenia. Okrem
jedného spravneho rieSenia ziak vypracuje
minimalne tri ponuky s rozpoznatel'nymi
odchylkami. Ku kazdej ponuke vypracuje
pisomnu charakteristiku, ktorou
identifikuje tvarové podrobnosti
potvrdzujuce, resp. vyvracajuce spravne
rieSenie. Vyhovujuce, resp. nevyhovujlice
detaily z ponuky je vhodné interpretovat’ aj
graficky (staci len dany detail). Vysledok
navrhovania vhodnych odchylok bude
zavisiet' od urovne tvorivych schopnosti
vyzadujucich urcity stupen geometrickej
predstavivosti. Zaroven je mozné pripustit’,
ze konstrukcia nevyhovujucich rieSeni
vznikne ako sktsenost z analytickej
¢innosti, v ramci ktorej ziak mal
pochybnosti, resp. sa dopustil omylu.
Danymi odchylkami Ziak vyjadruje svoju
predstavu o situdcii, ked’ ,,redlnost™ moze
zdovodu nizkej tUrovne geometrickej
predstavivosti byt stotoZznend napr.
s ,,podobnostou” a pod. V Ccasti
»komentar* ziak argumentéaciou zdovodni:

a) v pripade vyhovujuceho rieSenia ziak
upozorni na zhodu urcujucich Casti ponuky
s urcujucimi ¢ast'ami predlohy,
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b) v pripade nevyhovujiuceho rieSenia
poukdze na detaily odliSujuce uréujuce
Casti ponuky s urCujucimi Castami
predlohy.

Ponuky riesenia:

Z navrhnutych Styroch ponuik rieSenia bude len
Jjedno spravne a ostatné budu mat rozpoznatelné
odchylky. Vo vyznacenej casti:

Jacrt  urobte grafickil podobu

vhodného/nevhodného riesenia,

Jkomentar “ upozornite (popisat, oznacit) na

detail (napr. poloha tvarovej podrobnosti,
smer pohladu a pod.), ktory je potrebné dat do
suvislosti so spravnym rieSenim.

5. Nazor zZiaka na pracu s pracovnym listom

Tato Cast’ pracovného listu plni funkciu spétnej
vizby. Ziaci maji moznost vyjadrit nazory a
postoje k obsahu pracovného listu a k praci s nim
(obr. ¢€.6). Cielom je odhalit’ suvislosti, ktoré
informuji o tom, ¢i ziaci realizované cinnosti
vnimaju ako zmysluplné a koncepcné. Zistené
skutoCnosti je potrebné vyuzit' na vytvorenie
optimalnych podmienok rozvoja geometrickej
predstavivosti.

1. Riesit’ takéto tilohy ma bavi
2. Tieto tlohy som riesil/la bez stresu
3. VrieSeni tychto uloh chcem byt tispesny/na

4. Ulohy st netradi¢né a mbzu sa vo vyucbe
vyskytovat’ CastejSie

5. Myslim si, Ze zvladnem aj narocnejsie tlohy
tohto typu
6. Navrhovat’ takéto tlohy ma bavi

7. Myslim si, Ze rieSenim tychto tloh sa mi
grafickd predstavivost’ zlepSila

8. Tento pracovny list robi

zaujimavejsiu

vyucbu

9. TeSim sa na pracu s d’alSim pracovnym
listom

Obrazok 6: Dotaznik postojov a nazorov




Zaver

Uroveti geometrickej predstavivosti je uréitym
sposobom  prognéza  schopnosti  graficky
komunikovat’ v technike, t.j. rieSit technické
problémy v oblasti navrhovania, konstruovania,
dizajnovania a pod.. Z uveden¢ho vyplyva, ze
zamemy rozvoj] geometrickej predstavivosti
neprebieha izolovane, Ze ma .v rozvoji technicke;j
gramotnosti posobit’ ako systémovy a koncepcény
prvok. Ziak ma byt vedeny k tomu, aby
porozumel  skutocnosti, Ze  geometricka

Pouzité zdroje:

predstavivost sa  uplatiuje v mnohych
povolaniach i v kazdodennom zivote. Nami
prezentovany pristup vychadza z predpokladu, Ze
tvorivy ucitel bude reagovat na konkrétnu
situaciu v danej oblasti a inovativne prisposobi
vyucbové prostredie pozadovanym kritériam.
Uvedenu ukézku pracovného listu (ich pocet
ovplyvni moznost' realizovat’ zdmerny rozvoj
geometrickej predstavivosti) je potrebné chépat
z dvoch hladisk vyuzitelnosti, t.j. ako aplikaciu
ucebnej pomocky, a v procese aktivneho pristupu
tvorivého ucitela ako navod pre vlastna tvorbu
podobnych pracovnych listov.
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PODPORA VYUCBY PREDMETU NAUKA O MATERIALI NA VYSOKYCH SKOLACH
TECHNICKEHO ZAMERANIA

Cast’ 2. Nanomechanické vlastnosti mikro$trutiry a faz materialu 33NiCrMoV15

Rozmarina Dubovska - Jozef Majerik

Univerzita Grigol Robakidze, Tbilisi, Gruzie
Fakulta Specialnej techniky Trencianskej Univerzity A. Dubéeka, Trencin, Slovenska republika

Grigol Robakidze University of Tbilisi, Georgia
Faculty of special technology Alexander Dubcek University of Trencin, Slovakia

Abstrakt: V danom prispevku sme sa venovali experimentdlnemu vyskumu nanomechanickych
vlastnosti mikrostruktury a niektorych Specifickych faz tepelne spracovanej vysokopevnej
legovanej ocele 33NiCrMoV 15, ktord sa vyuZziva pri vyrobe hlavni v Specialnej technike. Lokalne
mechanické vlastnosti zloziek mikrostruktury boli realizované na zariadeni Hysitron TI 950
Triboindenter v Laboratériu mechanickych skusok CEDITEK na FST TnUAD v Trenéine.

Abstract: In this paper, we focused on experimental research of nanomechanical properties of
microstructure and some specific phases of heat-treated high-strength alloy steel 33NiCrMoV15,
which is used in the production of barrel in special technology. Local mechanical properties of
wet structure components were realized on the Hysitron TI 950 Triboindenter device in the
CEDITEK Mechanical Testing Laboratory at FST TnUAD in Trencin.

Klicova slova: material 33NiCrMoV15,
mikrostruktirna a fazova analyza

nanoindentacné testy, nanomechanické vlastnosti,

Key words: material 33NiCrMoV'15, nanoindentation tests, nanomechanical properties, microstructural

and phase analysis

Uvod

Studenti bakalarskeho, magisterského,
inzinierskeho a doktorandského Stidia v ramci
predmetu niuka o materidli maji moznost’
rozsirit’ svoje vedomosti z metdd merania tvrdosti
podla Brinella, Knoopa, Vickersa a Rockwela
(indenta¢né skusky), ktoré vychadzaji z presnosti
merania odtlacku indentera v skimanom
materiali, 0 metodu kvézistatickej
nanoindentécie. Dalej ziskat nové poznatky
o nanomechanickych vlastnostiach niektorych
Specifickych faz a Strukturnych zloziek po
tepelnom  spracovani,  ziskanych  nano-
indenta¢nou metddou.
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1 Metoda zistovania nanomechanickych
vlastnosti materialu

Metoda zistovania nanomechanickych vlastnosti
materialu sa nazyva kvéazistaticka
nanoindentacia. Touto metdodou sa zistuje
napriklad modul pruznosti a tvrdost’, skimaju sa
tenk¢é  povrchové  vrstvy, hodnoti  sa
mikrostruktira a fAzy materialu.

Pri klasickej indentacnej skuske tvrdosti sa vtlaca
indenter do materidlu. Tato metéoda vyuziva
poznatky z Mohsovej stupnice tvrdosti. Mohsova
stupnica zohl'adituje materialy, ktoré st schopné
zanechat’ vryp v materidli. Kontaktnd plocha sa
vypotita z hibky odtlatku v materidli po
zdvihnuti hrotu. Geometriu hrotu pozname, a to
nam dovoluje nepriamo odmerat’ kontaktni
plochu pri danom zat’azeni.



Pri nanoindentaénej skuske tvrdosti je hibka
odtlacku po =zataZzeni indentoru len malo
mikrometrov. Plocha kontaktu sa vypocita na
zaklade znamych rozmerov hrotu, ¢o ndm
umoznuje stanovit’ aj Yongov modul pruznosti
skimaného materialu.

Pri nanoindentdcii sa zatlaCa velmi maly
diamantovy hrot do materidlu. Pocas tohto
procesu st monitorované sily a deformadcie.
Indenta¢né krivky st uvedené na obr.1

Idedlne elasticky material je na obr. la). Tato
krivka je bez plastickej deformécie po uvolneni
zat'’azenia. Ideéalne plasticky material, obr.1b, po
uvolneni sa nevrati do povodného stavu, nastane
trvald deformacia. Kombinacia plastickej a
elastickej deformdcie je na obr.1c).

Vela autorov sa venuje indentacnej krivke.
Najviac sa pouziva postup podl'a Olivera - Pharra
[4]. Pri tejto metdde nanoindentacnd krivka sa
pouziva na stanovenie modulu pruznosti a
elastickoplastickd Cast’ a parametre odtlacku na
stanovenie tvrdosti. Meranie tvrdosti sa robi
pomocou zagul'atenych hrotov alebo ihlanovymi
hrotmi.

Nanoindentatnd metdéda sa pouziva aj na
stanovenie nanomechanickych  vlastnosti
niektorych Specifickych faz a Struktrnych
zloziek po tepelnom spracovani.

r
A

Indentaéna
krivka

L

Profil
vilagku

Tvar
wvilatku

b) c)

Obr. 1 Indentacné krivky a odtlacky po indentore
geometrie Berkovich [4]

2 Experimentalny materialu

33NiCrMoV15

vyskum

Ciel'om realizovaného vyskumu v Laboratériu
mechanickych skuSok CEDITEK (Centrum pre
testovanie kvality a diagnostiky materidlov) na
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Fakulte Specidlnej techniky Trencianskej
univerzity Alexandra Dubceka v Trencine bolo
zistit’ nanomechanické vlastnosti mikrosStruktary
a faz materidlu 33NiCrMoV15. Vzorky pre
nanoindentaciu  boli ~ vybrané  pomocou
metalografickej analyzy. Konkrétne miesta alebo
zlozky Struktiry na povrchu vzorky boli
identifikované pomocou SPM in situ zahrnutého
do systému nanoindentora.

Priebeh experimentu

Kvazistatické nanoindentacné testy zahfiiaju
vtlaCenie indentaéného hrotu do testovaného
materidlu. Posun h sa monitoruje ako funkcia
zat'azenia F pocas celého cyklu a vylozenia, kde
je vysledny vzt'ah F-h znamy ako nanoindentacna
krivka, obr.3.

Obr. 2 Experimentalne zariadenie Hysitron TI
950 Triboindenter

P

Elasticko-

plasticke H
zat'azovanie dF
J dh Uvolnovanie F —pésobice zataZenie
. . h—deformacia
el. deformacie X -
h hp—trvala deformacia
h h: — eleasticka zlozka deform dcie
L h .j. h . heax —maximalna deform acia

Obr. 3 Krivka nanoindentacie [1]

Na stanovenie Youngovho modulu sa zvycajne
pouziva plasticka Cast’ deformacie, zatial’ o na
vyhodnotenie tvrdosti sa pouziva elasticka cast’
deformécie spolu s odsadenym povrchom.
Redukovany Youngov modul Er (GPa) bol
ziskany s pociato¢nou tuhostou pri vtlacani S
(dotykova tuhost’). Kontakt tuhosti potom stvisi
so znizenym Youngovym modulom Er.



Pre vSetky vykonan¢ merania sa pouZziva
Standardna zatazovacia krivka s maximalnym
skasobnym zatazenim F =2 000 uN a periodou
vydrze t=2s.

Pre  testovanie = metddou  kvazistatickej
nanoindentacie boli vybrané dva charakteristické
typy vzoriek z hlavitovej ocele 33NiCrMoV15.
Prvd bola tepelne spracovand s vysokou
rychlostou  ochladzovania 5 oC-s-1 s
martenzitickou Struktarou, tab.l. Druha vzorka
zodpoveda pomalému ochladzovaniu 0,01 oC-s-
1 feriticko-perlitickou Struktirou, tab.2.

Povrchy sktSobnych vzoriek sa skenovali
pomocou SPM metddy.

3 Vysledky experimentu a ich interpretacia

SPM skeny ziskané pre tieto dve vzorky su na
obr. 4 a-d.
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Obr. 4 SPM skeny meranych povrchov
smiestami  indentov: a), b)  rychlost
ochladzovania 5 °C s-1; ¢), d) rychlost’

ochladzovania 0,01 °C - s-1 [2]

Tab. 1 Lokalne mechanické vlastnosti zloziek
mikro$truktiry pre rychlost ochladzovania 5
°C-s-1[2]

Pozicia b0 bl b2 b3
H [GPa] 52 61 43 41
E: [Gpa] 496 546 484 576
Féza (predpoklad) Pl P2 Ml Ml
Pozicia b4 b5 | b6 b7
H [GPa] 38 20 | 44 42
Er [Gpa] 352 275 | 512 | 586
Féza (predpoklad) P3 matrica | M2 | M2

Tab.2 Lokalne mechanické vlastnosti zloziek
mikro$truktiry pre rychlost’ ochladzovania 0.01
°C-s-1[2]

Pozicia c0 cl c2 c3 c4

H [GPa] 13 14 14 17 14

E; [GPa] 274 361 386 306 372

Faza FG FG FG FG FG
(predpoklad) 1 1 1 2 2

Pozicia do| dl d2| d3| d4 ds5
H [GPa] 20 19 14, 22 15 13
Er [GPa] 302| 263| 237) 320[ 232 336
Féaza

(predpoklad) PC1| PC2| PFl| PCl| PF2|matrica

Interpretacia vysledkov experimentu

Oblast’ skenovania 20 x 20 pum je na obr. 4 a),
pozostavajica z martenzitickej Struktary, ktora je
prili§ jemnd na to, aby sa spolahlivo
identifikovala kazda faza. Preto sa skenovalo na
ploche 3 x 3 um , kde su viditeI'né zlozky
Struktary, obr. 4 b). Obr. 4 ¢) zobrazuje 20 x 20
um sken Struktury po pomalom ochladeni s
feritickymi zrnami a matricou medzi nimi,
pozostavajiicou z perlitu. Obr. 4 d) zobrazuje
podrobnejsie 5 x 5 um skenovanie oblasti medzi
feritickymi zrnami.

Boli namerané nanotvrdostti H [GPa] a
redukovany Youngov modul Er [GPa] dvoch
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martenzitickych ihiel (M1 M2) a niektorych
Struktirnych castic (P1 P2 P3). Na zaklade
nameranych lokalnych mechanickych
nanovlastnosti predpokladame, Ze ide o karbidy
legujacich prvkov, tab. 1.

Castice s niz$ou nanotvrdostou boli odhadnuté
ako perliticky ferit (PF1 PF2). Castice PC1 PC2
PC3 s vysSou nanotvrdostou zodpovedaju
perlitickému cementitu. V perlitovej matrici FG1
FG2 su viditelné polygonalne feritové zrna
(lahké plochy).

Lokélne  mechanick¢  vlastnosti  zloziek
mikroStruktiry su uvedené v tab. 2.
V  danom experimente boli vyhodnotené

mikrostruktiry ocele 33NiCrMol5 ziskané jej
ochladenim z austenitizacnej teploty 850 °C
s rOznymi rychlostami ochladzovania.
Mikrostruktiura ocele je vSeobecne v rezimoch
rychleho ochladenia vel'mi jemna kvoli suCasnym
fazam karbidu legujliceho prvku. Karbidové
Castice boli pritomné hlavne po rychlom
ochladeni.

Vd’aka prvkom tvoriacich austenit v oceli (Ni,
Mn) bola vytvorena plne martenzitickd Struktira
aj pri relativne nizkej rychlosti ochladzovania
0,5 °C-s-1. Vysledné Struktury pre vSetky
rychlosti ochladzovania s martenzitom (100 az
0,5 °C-s-1) sa liSia objemovymi frakciami
martenzitu a zvySkového austenitu. Mnozstvo
zvySkového austenitu klesd s klesajiicou
rychlostou ochladzovania.

Zaver

Realizacia experimentov bola laboratoriach
CEDITEK (Centrum pre testovanie kvality a
diagnostiku materialov) na Fakulte Specidlnej
techniky Trencianskej univerzity Alexandra
Dubceka v Trencine. V danom prispevku sme sa
venovali experimentalnemu vyskumu
nanomechanickych vlastnosti mikrostrutiry a faz

vysokolegovanému  materidlu 33NiCrMoV15
pouzivaného na vyrobu hlavni $pecidlnej
techniky.
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LEGAL ASPECTS OF EUTHANASIA AND INCREASING THE LEVEL OF CIVIC

EDUCATION ON THIS ISSUE

Beka Kebuladze

Grigol Robakidze University, Tbilisi, Georgia

Grigol Robakidze University, Tbilisi, Georgia

Abstrakt: Trestni legislativa Gruzie neznd pojem eutanazie. Namisto toho § 110 trestniho zakoniku
stanovi ,,vrazdu na zadost obéti, coz znamena usmrceni na naléhani obéti a v souladu s jeji pravou
vuli, spachané za ucelem ulevit umirajici osob¢ od silné fyzické bolesti. V teorii cizich zemi je
také znama jako ,,aktivni eutanazie®. Na rozdil od némecké pravni Gpravy nema tento ¢lanek
druhou cast, ktera upravuje problematiku pokusu o trestny ¢in. V tomto piipadé gruzinsky
zakonodarce vychazi z pohledu pravni techniky, podle niz problematiku pokusu trestného ¢inu
upravuje obecnd Cast zakoniku. V tomto ¢lanku bych rad pohovofiil o pravnich aspektech
eutanazie a otazkach zvySovani urovné obcanského vzdélavani o ni.

Abstract: The criminal legislation of Georgia does not recognize the term euthanasia. Instead, Article
110 of the Criminal Code provides for "murder at the request of the victim", which means killing
at the victim's insistence and in accordance with his true will, committed in order to relieve the
dying person from severe physical pain. It is also known as "active euthanasia" in the theory of
foreign countries. Unlike the German legislation, this article does not have a second part, which
regulates the issue of attempted crime. In this case, the Georgian legislator comes from the point
of view of the legal technique, according to which the issue of attempted crime is regulated by the
general part of the Code. In this article, I would like to talk about the legal aspects of euthanasia
and the issues of raising the level of civic education about it.

Klicova slova: eutanazie, legalizace, vedouci k sebevrazd¢, vrazdé.

Key words: euthanasia, legalization, leading to suicide, murder.

1. Teaching issues related to euthanasia within
the educational discipline and issues of its legal
regulation

At the University named after Grigol Robakidze,
for the students of the relevant courses of both the
Law School and the School of Medicine, much
attention is paid to discussing the problematic
issues of euthanasia, due to its topical and acute
nature. Conferences and meetings of the relevant
profile are often held, where an appropriate
platform for discussion around the mentioned
problem is created. Articles are published,
discussions are held, and it can be said that the
diversity of opinions surrounding euthanasia in
general testifies to the need for more discussion
and in-depth study of this issue, since the
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regulation of the mentioned issue should be a
declared priority for both developing and
developed states.

2. Peculiarities of regulation in countries
where euthanasia is allowed

With the approval by the Dutch House of
Representatives in April 2001 of the "Law on
Termination of Life on Demand and Assisted
Suicide Control", euthanasia on demand and
assisted suicide are no longer punishable under
certain circumstances. Dutch law exempts from
punishment the doctor who in the case of
euthanasia or assisted suicide, he met certain
criteria of due diligence: he must be satisfied that
the patient's condition was hopeless and his



suffering unbearable, and that the request was
voluntary and beneficial. He should also inform
the patient of his situation and the various options
and reach a mutual agreement with the patient
that this decision is the only acceptable solution.
The law also requires the consultation of another
physician, who must personally examine the
patient and medical care at the end of life.
Therefore, euthanasia is systematically treated as
a permissible event in Dutch criminal law. (1)

The condition of a voluntary and balanced request
for euthanasia also includes the use of an advance
directive and is in principle not excluded in the
case of a minor. However, in the case of minors,
parents or one of the parents must give their
consent.

All cases of active euthanasia must be reported
and referred to the committee for review.
According to the report of the five district
commissions, in 2012 there were 4188
notifications in all regions, which increased the
result.

In discussing the problems of euthanasia, it is
noted that legal regulation should be considered
in the wider context of how society relates to
death and dying, forms of end-of-life care and the
quality of palliative care. Although there is no
strong organized opposition to the current
regulation, the Dutch position is not unanimous.
Among experts in the field of medical ethics,
there is an opinion that the Dutch regulation is a
paradigmatic expression of the recognition of
self-determination ~and the desire for
transparency. However, there are positions that
treat the model in good faith in principle, but
argue about its imitation of international
standards.(6) A real constant communication
between Dutch patients and their doctor, as well
as a high level of public trust in this institution,
plays an important role here. This confidence
appears to underlie the widespread public
acceptance of the emerging practice of euthanasia
in the Netherlands, which may not be found in
other developed countries. Part of the discussion
emphasizes that active euthanasia should retain
its exclusionary character. Therefore, it is
considered that there is a need for further
improvement of palliative care capacity.
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A debate has raged in the Netherlands over
whether euthanasia should be available to older
people who are not suffering from a serious
illness and simply want to kill themselves because
of their age. Crucial to the development of this
discussion was a precedent set by a Dutch
criminal court in 2013. In 2008, Albert Heringa
helped his 99-year-old mother commit suicide.
He was charged with aiding and abetting suicide
and found guilty. However, the court did not
impose a sentence. According to the court, this
was due, among other things, to the fact that
Herring was acting out of pity for his mother.

In connection with Hering's case, the Dutch
"Union of Voluntary Life" appealed to the Dutch
Parliament to further liberalize the Dutch
euthanasia law so that euthanasia can be
performed for elderly people without serious
illness. On the other hand, the Royal Dutch
Society for the Promotion of Medicine (KNMG)
is critical of this development, primarily because
the existing legal provisions on euthanasia may
become too restrictive and also because it is
difficult to know when a patient should actually
receive euthanasia. In order for them to commit
suicide.(2) According to the population survey,
this model does not cause fundamental
contradictions.(9)

In addition to whether euthanasia should be
available for healthy older people, it is also
discussed whether and to what extent the Dutch
law's impunity requirements for euthanasia can be
applied to the mentally ill. In this context, they
believe, sufficient control over medical practice
can be warranted. Based on the wording of the
Dutch legislation, euthanasia of the mentally ill is
not fundamentally excluded. If mental illness is
considered intolerable suffering and other
necessary criteria are met, then the question of
whether euthanasia is acceptable is also
important. However, a central issue in this context
is the question of when the criterion for
application of the Law on “Controlling
Termination of Life on Demand and Facilitating
Suicide” should be considered fulfilled.(9)

Legalization of active euthanasia and other forms
of euthanasia in Belgium. Belgium is the first
European country to follow the example of the
Netherlands in legislation according to which



euthanasia should not be considered illegal and
should be exempt from punishment. However,
unlike the Netherlands, Belgium did not have
such a legal preparatory phase and such a long
phase of official state tolerance of euthanasia as
in the Netherlands. Public polemics on this topic
took place in different schemes and forms in
Belgium than in the Netherlands.

Like Dutch law, Belgian law does not require that
only a patient who is already dying can request
euthanasia. It is argued that in this case both
unbearable and psychological suffering can be
taken into account. Unlike in the Netherlands, a
person who does not have an incurable disease
must consult a third doctor. Belgian law also
provides for the creation of a commission to
review all cases of active euthanasia. The
commission is based at the national level and
consists of eight doctors, four lawyers and four
people who treat terminally ill people. If this
federal commission concludes by a two-thirds
majority that the conditions and procedural norms
of legal euthanasia have not been met, the case
will be referred to the prosecutor's office.
Contrary to Dutch law, the May 2002 law did not
recognize the right to euthanasia for persons who
are not minors.(2)

It is often assumed in the literature that the
criminal prohibition that preceded legalization
did not prevent medical euthanasia.(3) It should
be noted that the criminal threats in Belgium were
extremely severe compared to other European
countries. Active euthanasia falls under the crime
of murder or even murder, even if it is carried out
at the patient's request or out of mercy. Articles
393 and 394 of the Criminal Code provided for
life imprisonment or death penalty. Aiding
suicide in the form of poisoning was punishable
by death.(1)

However, it should be noted that the death penalty
has not been used in Belgium since 1950.
Although assisted suicide is not a criminal
offense, in some combinations there may be a
threat of punishment for participating in the
manslaughter or refusing to help. The new
criminal law regulation of euthanasia does not
apply to cases of assisted suicide. The Belgian
Ethics Council, and presumably also the
Legislature, have expressed the opinion that
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suicide is not illegal in Belgium, and it follows
that there is no need to criminalize assisted
suicide.(8) The question of whether euthanasia is
considered active euthanasia in medical practice
is left to the discretion of medical professional
law.(1)

It is also important to understand the legal
developments that the principle of opportunity
applies to criminal proceedings in Belgium. This
explains the fact that in the years before the
reform, no criminal prosecutions were initiated in
euthanasia cases. On the other hand, there were
two high-profile trials in the 1970s that dealt with
mercy killings of the mentally ill. Relatives of the
patients killed the patients because they were not
accommodated in a closed facility. In both cases,
the jury in Liege acquitted the defendants on the
grounds of moral compulsion (morele dwang) or
irresistible intent (onweerstaanbare drang). In
other cases, active euthanasia was rejected by
doctors.(7)

In early 2014, a legislative amendment passed in
the Belgian Parliament made legal the active
euthanasia of chronically ill minors of all ages. In
this regard, Belgium is the first European country.
The amendment to the law envisages that minors,
regardless of age, can benefit from euthanasia if
they wish, following certain criteria. In addition
to the free and expressed desire for euthanasia of
the child, his parents must give their consent. In
addition, an examination by a multidisciplinary
team of doctors must first examine the minor's
decision to ensure that he is capable of making
such a far-reaching decision. Minors with
intellectual disabilities or mental illness are not
subject to euthanasia. The amendment to the law
on euthanasia was criticized internationally. In
particular, it was noted that minors do not
understand the importance of decisions about
their own life and death and cannot act
accordingly.(8)

In discussing euthanasia, the Belgian Ethics
Committee noted that there are moral differences
between killing and allowing death. Therefore, it
is necessary to make changes in the law in order
to legalize active euthanasia. At the same time, it
is necessary to take into account the will of the
patient in the incurable stage of the disease in
relation to active euthanasia and the obvious



hopelessness. Finally, the moral and legal
permissibility of actively terminating the life of
those who cannot give consent must be
considered.(9) The National Committee on
Bioethics agreed with the legalization of
euthanasia, but noted that legal requirements for
the legalization of active euthanasia must be
met.(9)

3. The structure of euthanasia according to the
criminal law codes of foreign countries

The main differences in the legal structure of the
composition of euthanasia in the criminal law
code of many foreign countries are due to the
legal form of consideration of mandatory signs.

One of the important constructs of the
composition of euthanasia is the motive and
purpose of the action. The motive and purpose of
the act in question are the most important
elements of killing at the request of the victim,
because they determine the peculiarity of the
privileged composition. However, the motive and
purpose are not considered in all countries. In
some cases, the legal construction includes both
motive and purpose (Criminal Codes of Bolivia,
Colombia, Peru, El Salvador). So, for example,
the Peruvian code identifies "regret" as a motive,
and the desire to end the patient's unbearable
suffering as a goal. The Swiss Criminal Code
recognizes remorse as a motive, while the Polish
Criminal Code recognizes compass.

In some countries, the legislator is limited to
specifying the motive (Greece, Costa Rica,
Poland, Uruguay, Switzerland) or the purpose
(Georgia). The goal is "to end unbearable
suffering" (Peru), "to free the dying person from
severe physical pain" (Georgia). In other
countries, there is a direct reference to the sick
condition of the victim (Spain, Moldova).

In a significant group of countries, the
construction of murder at the request of the victim
does not mention at all the motives of
compassion, the goal of relieving the victim of
suffering or illness. These countries are: Austria,
Brunei, Germany, Denmark, India, Iceland,
Macao, Portugal, Republic of Korea, Peru, San
Marino, Sudan, Japan.
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The criminal code of some countries lacks a legal
reference to motive and purpose, which makes it
possible to interpret it more broadly than
euthanasia itself. For example, the Penal Code of
Peru defines active euthanasia only.

Active action aimed at the death of the patient at
the request of the victim (Article 112).

Some codes (for example, Peru, Brazil) contain
an additional rule that selfishly motivated
incitement and assistance in suicide are punished
more severely. The absence of additional
references to the inherent motives and goals of
euthanasia led to the fact that the legislator often
establishes a stricter sanction for the passive form
of euthanasia than for its active form.

Along with the motive and purpose, the objective
characterization of the victim's situation is often
declared as a mandatory element of the legal
structure of the crime under consideration. Such
an additional element aims to reduce the scope of
this privileged composition as much as possible.
In this direction, the Criminal Code of Georgia
refers to the "dying person", the Criminal Code of
Peru - to the "terminally ill", the Criminal Code
of Colombia focuses on "severe suffering caused
by bodily injuries or a severe and incurable
disease". The Spanish Penal Code defines the
application of the rule of killing at the request of
the victim by the fact that the victim "suffered
from a serious illness which inevitably resulted in
death or permanent severe suffering".

One of the very important elements of the
construction of the composition of the act in
question is the indication of the manner of the
manifestation of the will of the victim by means
of death. In almost all cases, the manifestation of
such a will is a mandatory element for the act to
qualify as privileged murder. In most countries
where appropriate structures or norms exist, the
victim's "request" or "request" is referred to as a
form of expression of will. In the criminal code of
some countries, this form is the consent of the
victim (Brunei, India, San Marino, Sudan) or
alternatively - request or consent (Republic of
Korea, Japan).

However, the differences in the form of
expression of will are not limited to variations in
the concepts of "request", "request" or "consent".



Much more important are the qualitative
characteristics of the will, which indicate its
seriousness and reliability. Thus, the German
Criminal Code refers to the "categorical
insistence of the victim"; Austrian, Greek, Costa
Rican and Swiss criminal codes on "serious and
persistent demand"; The penal codes of Spain,
Portugal, Macao characterize the "persistent,
serious and clear requirement"; The Peruvian
Penal Code emphasizes that the request must be
"clearly expressed and deliberate"; The Criminal
Law Code of Georgia focuses on the compliance
of the insistence requirement with "authenticity"
(that is, it implies a certain fixation video
recording, preparation of a written statement, etc.,
which makes it possible to judge its authenticity).
The careful wording of the criminal code of
foreign countries is designed to exclude both the
falsification of the will of the victim and the use
of a hasty statement by criminals in a state of
frustration by the victim.

Some countries' criminal law contains additional
safeguards to protect a patient's request for
euthanasia. For example, according to the
Criminal Code of the Federal Republic of
Germany, "If the victim requested death under the
influence of deception, delusion or other similar
circumstances, then paragraph 216 of the
Criminal Code cannot be applied. " In practice,
the action of the executor is not qualified
according to this norm, if this request originates
from a minor, mentally ill or depressed person.
The victim's request must be made immediately
before the murder, although, of course, a certain
gap in time is allowed and must also be directed
to the executor.

If we take into account the subjective attitude of
the perpetrator towards the committed murder,
then the only incentive for such a criminal act
should be the demand of the victim. Otherwise,
we can talk about the qualification of the
offender's actions under paragraph 212 of the
Criminal Code or, if there are qualifying signs,
under paragraph 211 of the Criminal Code. A
lighter punishment is provided for murder at the
request of the victim than for simple murder -
imprisonment from 6 months to 5 years.
Attempting to do so is punishable under German
law.
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The peculiarity of the composition of murder at
the request of patients in the criminal law code of
foreign countries is that the legislator almost
never considers such a special case when the
murder is committed out of compassion, but
without the request of the victim. Such a
legislative approach is consistent with the concept
of euthanasia, according to which such an act
cannot be considered as a manifestation of any
form of euthanasia. An exception is, in particular,
the Criminal Code of Colombia (Article 106),
which does not mention the request or consent of
the victim in the construction of the crime of
compassionate killing. Another example is the
Criminal Code of Moldova (Article 148), which
formulates the objective side of euthanasia as
follows: "deprivation of human life due to an
incurable disease or unbearable physical suffering
at the request of a person or a minor and his
relatives."

It is necessary to well on such an important
element of the objective side of the crime in
question as the manner of causing death. None of
the penal codes, where there is a relevant
composition, indicates the manner of causing
death and does not distinguish between cases of
active and passive euthanasia. An exception is
Article 135 of the Criminal Code of Azerbaijan,
which provides for active and passive forms of
euthanasia ("satisfying the patient's request to
hasten death by any means or action or stopping
artificial  life-sustaining measures"). Their
difference does not affect the qualification of the
action and the punishment. In some countries,
such as France, passive euthanasia is often
qualified as not helping. It should be said that in
France, the criminal significance of the victim's
consent lies in the fact that the latter is not
recognized by the legislator as a circumstance of
contravention of the law. However, in some cases
it is considered as an independent circumstance
that excludes liability. At the same time, the
killing of a legal relative or adopted person, as
well as the killing of a person whose special
incapacity due to his age, illness, injury, physical
or mental disability is obvious or known to the
offender, is considered a qualified form of
murder. The criminal law of some modern
European states formally contains elements of
crimes that are not punishable. One such



circumstance of the Italian Criminal Code is the
consent of the person whose right has been
violated, who has this right on a legal basis. The
Italian legislator established that a person is
exempted from criminal liability on the basis of
certain conditions: the victim can agree to damage
his personal or property right, which he really has.
At the same time, consent to harm may be given
only within the scope of disposal of the right
permitted by law; The victim must know the
nature of the actions taken and want to commit
them, i.e. must be strong and capable; A person's
consent to harm must be expressed before the act
is committed.

The definition of the consent of the victim as a
circumstance excluding criminal liability is also
found in the second part of the US Model
Criminal Code "General Principles of Liability".
Along with self-defense, protection of others,
necessity, performance of public duty, resistance
to unlawful arrest, protection of home and
property, the victim's consent is considered an
exculpatory circumstance.

Legislators in a number of countries rightly
distinguish between medically assisted suicide
and euthanasia. In particular, criminal liability for
aiding and abetting suicide is provided for in the
Australian state of New South Wales (Article
31C), Austria (§ 78), Algeria (Art. 273),
Argentina (Art. 83), Bolivia (Art. 256), Brazil
(Art. 122), Great Britain (Suicide Act 1961),
Hungary (Art. 168) , Venezuela (Art. 414),
Guatemala (Art. 128), Honduras (Art. 125),
Zambia (Section 8 of the Suicide Act of 1967),
India (Art. 305, 306), Iceland (Art. 214), Spain
(Art. 143), Italy (Art. 580), Canada (Art. 241),
Colombia (Art. 107), Costa Rica (Art. 115), Cuba
(Art. 266), Macau (Art. 133), Malta (Art. 213),
Mexico (Art. 312), Nigeria (Art. 326), Nicaragua
(Art. 151), Netherlands (Art. 294), Norway (Art.
236), Paraguay (Art. 108), Poland (Art. 161),
Peru (Art. 113), Romania (Art. 179), Portugal
(Art. 135), Singapore (Art. 305 - 306), USA
(California) (Art. 401), Tonga (Art. 101),
Switzerland (Art. 115), Ecuador (Art. 454), etc.

In Bulgaria (Art. 127), the Federation of Bosnia
and Herzegovina (Art. 175), Lithuania (Art. 133,
134), Macedonia (Art. 128), and the Republic of
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Serbia (Art. 132), liability is provided for inciting
and aiding suicide along with leading to suicide.

In the entire group of countries, only assisting
suicide, but not inciting it, is punishable. Such
states include Denmark (§ 240), Lithuania (Art.
134), USA - New York State (Sec. 120.30) and
some others, Tunisia (Art. 206), Philippines (Art.
253), Chile (Art. 393 ). In France, only leading to
suicide is punished (Art. 223-13).

Norms of responsibility for inciting and assisting
suicide are less specific and therefore less
similarities are observed. Legislators and judicial
practice, as a rule, distinguish quite clearly
between the concepts of "murder at the request of
the victim" and "assistance in suicide". The basis
of separation between specified elements of
crimes is the criterion of "distribution of roles".
That is, the qualification of the action in each
specific case depends on who "does the lethal
injection” - the doctor or the patient himself. If the
doctor, then he is responsible for murder at the
request of the victim, and if the patient - the
doctor's action is qualified as assisted suicide.
Thus, the Danish Penal Code states: "Any person
who kills another person at his request shall be
punished by imprisonment for not less than 60
days." "Any person who assists another to
commit suicide shall be liable to a fine or simple
imprisonment" (Article 239). "A person whose
such action is carried out in the form of assistance
out of personal interests, shall be punished by
imprisonment not exceeding three years"
(Paragraph 240).

The legal structure of the subject side of the act in
question is of great importance. However, the
legislator does not pay attention to its definition.
An exception is the Swiss Criminal Code (Article
115), where the mandatory characteristic of
inciting and facilitating suicide is the presence of
the offender's "merit motive". In 2001, the Swiss
parliament legalized the so-called assisted suicide
procedure for terminally ill patients.

Conclusion

Based on the above, I think that in our criminal
justice policy there is a need to improve measures
related to cases of assisted suicide. In this
direction, the following measures should be
implemented:



In judicial practice, the purpose of subsumption There is also a need to refine such dimensions of

should be based on the fact that in the case of subsumption, which are related to an adequate
assisted suicide, the victim controls the understanding of the subjective composition of
irreversible action leading to death. the action. In this regard, it should be taken into

account that, during suicide assistance, the
responsibility of the "assistant" is excluded
precisely because of the lack of control over the
act. These features of suicide assistance (in a
broad sense) are also confirmed by subjective
signs. The main characteristic in this direction is
that the "helper" does not intend to take life.

There is also a need to refine such dimensions of
subsumption, which are related to the actual
justification of the action. In particular, it should
be considered that if a person who wishes to die
personally maintains "control over the moment of
death". When assisting suicide, the "assistant" is
completely out of causation, because from a legal
point of view participation in an irreproachable
act (suicide) is excluded.
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Abstrakt: Clanek se zaméfuje aktualni problematiku ditéte s traumatem ve $kolnim prosttedi (ISCED 0-
2) a roli ucitele v pomoci tomuto ditéti. Diskutovany jsou ocekdvané kompetence pedagoga a
aktualni situace pedagogti v Ceské republice. Piispévek vznikl v ramci projektu MSMT: PRCH-
IP_0035/2022 ,,Vybrané aspekty ptistupti Skol k primarni prevenci a wellbeingu*.

Abstract: The article focuses on the current issue of the child with trauma in the school environment and
the role and competences of the teacher in helping this child. The current situation of teachers in
the Czech Republic is discussed (outputs of project of the Ministry of Education and Science:
PRCH-IP _0035/2022 "Selected aspects of school approaches to primary prevention and well-
being ).

Klicova slova: zakladni Skola, matetska skola, pedagog, kompetence, trauma

Key words: elementary school, kindergarten, teacher, competence, trauma

Uvod Psychické trauma u déti predskolniho a
, . NS o mladSiho $kolniho véku
Na uvod vyjdéme ze skutecnosti, ze traumatické
udalosti se bohuzel zivoté cloveka prosté stavayji, Pokud chceme hovofit o psychickém traumatu, je
déti nevyjimaje. Kazdy clovék se s traumatickou tieba si jej alespon v obrysech terminologicky
situaci vyrovnava individualné¢, kazdopadné vSak vymezit. Dfivéjsi literatura vymezovala trauma
Ize fict, ze tato udalost ¢i udalosti po riizn¢ dlouha nejcastéji ve spojitosti s ,, nehodou, Zeleznicnim i
obdobi ovliviiuje jeho chovani, prozivani i dulnim  nestéstim,  pozdarem,  zndsilnénim,
socidlni vztahy. Pokud neni trauma zpracovano a sexualnim  zneuzitim, tyranim, prepadenim,
osetfeno, ale bylo potlateno vcetné vsech unosem, pokusem o vrazdu nebo jinou ndsilnou
disledkti, mtze zptsobit vznik vyvojového trestnou cinnosti. ** (Vizinova, Preiss, 1999, s. 17).
traumatu a velmi znesnadnit dalsi zivotni cestu. U déti se miazeme setkat jeSté s fadou dalSich
U opakované traumatizovanych jedinch traumatizujicich udalosti, napt. predrozvodové,
vyzkumy prokazuji vice potizi v dospélosti, rozvodové ¢i porozvodové situace v rodinach,
vétSinou se jednalo o véazné psychické a I¢karské zdkroky, néhlé zniCeni domova
somatické potize, zneuzivani navykovych latek, (zéplavy, pozar, vybuch), trauma prozivaji i lidé
problémy s nasilim ve vztazich (Jochmannova, z valeCnych oblasti (napt. v Ceskych Skolach je
2021). mnoho déti - uprchliki z Ukrajiny), ale trauma
, o L (o mohou zazivat také déti v ndhradni ptechodné ¢i
V nasledujicim textu bychom radi poukézali na , N , A P . g
, . © 1 dlouhodobé péstounské péci, v ustavnich
nutnost vnimat existenci déti s traumatem ve v . 0 .
w1 " .. o zatizenich, v rodinich, v nichz se objevuje
Skolnim prostredi a reflektovat jejich specifické 3 e .
y iy SRy alkoholismus nebo jina zavislost pecujici osoby,
potieby a zamyslet se nad aktualni roli pedagoga o o RN o
... Z dusevni nemoc rodici, uvéznéni rodice, postizeni
v jejich podpore.
sourozence apod.).
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Raddemannova (2013) rozliSuje tii skupiny
traumat. Prvni skupinu tvofi traumata, ktera
zpusobili lidé obéti velmi blizci (nemusi se jednat
,Jen‘ o tyrani, sexualni zneuzivani, ale patii sem
1 citova deprivace, zavislost rodi¢e) nebo
traumata, kterd zpisobil neznamy c¢lovek (tinos,
prepadeni, muceni apod.). Druhou skupinu tvofi
traumata  zpisobend  pifirodou  (zaplavy,
zemétieseni, lavina apod.) nebo Zzivotni situace
(napf. t€Zka nemoc, autonehoda, tmrti blizké
osoby, zeleznicni nehoda). Treti kategorie
zahrnuje hromadné traumatizujici udalosti (valka,
koncentracni tabor apod.).

Trauma mtzeme tedy vnimat jako vystaveni
skute¢nému, nebo hrozicimu vaznému ohroZeni
(smrti), vaznému zranéni, nebo sexualnimu nasili,
ve kterém prevlada intenzivni strach, hrtiza nebo
bezmoc. K tomu mtize dojit bud’ prostiednictvim
jediné, nebo n¢kolika opakovanymi
traumatickymi udalostmi. (Sanderson, 2013)

Problematika traumatu je laickou vefejnosti

podceiiovdna, moznd az  bagatelizovana.

Nicméné se objevuje stale vice vyzkumi, které

potvrzuji velky vyskyt jiz v détském veéku.

=  Pfiblizn€ jedna cCtvrtina déti a mladistvych
prozilo ve svém zivot€ traumatizujici
udalost. (Streeck - Fisher, 2014)

= [ze kvalifikované odhadovat, Ze v bézné
tiid€ (cca 25 déti) bude minimalné jedno dité
nebo dokonce né¢kolik déti s traumatem.
(Herzog, 2016)

= Ve specifické skupiné¢ déti zijicich v
ustavnich zatizenich se predpoklada, ze min.
75 % z nich prozilo psychosocialni trauma.
(Schmid, 2012 In Herzog, 2016)

» Vyzkumnd americkd studie ACE z roku
1999 zjistila, ze ze vzorku 17 000 osob jich
64 % v détstvi zazilo alesponl jednu
traumatizujici udélost typu citova deprivace,
fyzické a psychické nasili, sexualni zneuziti
apod. (Kain, Terrel, 2018 in Jochmannova,
2021)

V Ceské republice byly realizovany v poslednich
letech dvé vétsi studie negativnich zazitkti z
détstvi (ACE) profesorem Veleminskym (2017) a
profesorem Hastou (2019), ktery vyuzil dotaznik
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Childhood Trauma Questionare. Vysledky téchto
studii ukazuji, ze psychické/emocni tyrani zazilo
20,7 % respondentti u studie 1 a 15,6 % u studie
2; fyzické tyrani se ve studii 1 objevilo ve
vypovedi u 17,1 % respondentti, u studie 2 u 18
% zacastnénych. Pohlavni zneuZzivani uvedlo 6,4
% v prvni studii a 9,7 % ve druhé studii. Tedy
zatimco 38 % respondentii uvedlo, Ze se nesetkalo
v détstvi s traumatizujici udalosti, 9,9 % se s
takovym typem udalosti setkalo opakované v 1.
studii a 23,8 % ve studii profesora HaSty.
(Jochmannov4, 2021)

Trauma obvykle pfichazi necekané, nelze se na
n¢j pripravit a doprovazi ho nékolik zakladnich
charakteristik. Témi jsou intenzivni strach,
bezmoc, ztrata kontroly, pocit ohrozeni Zivota
svého nebo svych blizkych, extrémni stres.
Vétsina lidi nedokaze zpracovat tyto okolnosti
béznymi strategiemi, extrémni zatézoveé situace
pretizi systém zpracovavajici stres a odrazi se to
na specifickych projevech v oblasti kognitivni,
emociondlni, fyzické nebo v chovani. (Vizinova,
Preiss, 1999; nzip.cz). ,, V extrémnich stresovych
situacich ma clovek instinktivné potrebu bud’
utéct, nebo bojovat. Pokud ani jedno neni mozné,
nachazi se clovek v bezvychodné situaci.
(HZSCR, 2014)

Kazdy jedinec zvlada a fesi trauma pomoci jiné
strategie, ktera nemusi byt vzdy efektivni, navic
mnoho z nich nemusi mit ani pfistup ke zdrojtim,
které mu mohou pomoci traumatickou situaci
zvladnout a feSit, nebo nemusi o téchto
moznostech bohuZzel ani védét. VétSinou na to
déti reaguji navenek pravé problémy v chovani,
které mohou byt doprovazeny 1 agresivitou,
hyperaktivitou, tendenci k zavislostnimu chovani,
mohou se objevit problémy s regulaci emoci, v
oblasti socidlnich vztahit a fada fyzickych
priznakli, jez mohou souviset napt. s uzkosti.
(Levine, Klineova, 2014; Cavanaugh, 2016)

Podle Hughes (2017, in Jochmannova, 2021)
metaanalytické studie uvadéji piimou souvislost
mezi multitraumatizujicimi  zkuSenostmi  a
vyskytem sexudlné rizikového chovani (3 - 6x
vy$si riziko), pravdépodobnost interpersonalniho
nasili (vice nez 7x) nebo sebeposkozujiciho
chovani, sebevrazedné pokusy. Z této skutecnosti
vyplyva, Ze je to téma velmi aktudlni a je tieba se



na jeho dopovidajici zpracovani zaméfit co
nejdiive a zabranit opakované traumatizaci.

Specifika role pedagoga v systému pomoci
ditéti s traumatem

vewr

disledky traumatu je jistd vazba, tzv. secure
attachment (Herzog, 2016), tj. primarni vyznam
ma pro dit¢ funkéni rodinné prostredi. Nekteré
traumatizujici udalosti zasahuji cCasto cely
rodinny systém, ktery se tim mulze stavat
kiehkym, zranitelnym. V Ceské republice nastésti
existuje sit’ instituci a sluzeb, které mohou roding
v danych situacich pomoci. At jiz je to pomoc
psychologickd, socidlni atp. Dit¢ by jako
,nejslabsi ¢lanek* rodiny mélo dostat zvySenou
pozornost.

Pravé kvali velkému riziku nepiiznivych
disledkli nezpracovanych traumat a moznosti
opakujicich se traumatizujicich situaci hraji
dtlezitou roli pedagogové ve vsech stupnich a
typech skol, ktefi jsou vyznamnymi pozorovateli
a diagnostiky specifickych projevll zvlast¢ v
chovani a mohou odhalit v prvni linii, Ze se s
ditétem néco d¢je a je tieba mu pomoci.

Dité totiz ve Skole, mimo prostiedi rodiny, travi
velké procento svého casu. Neni mozné se tvarit,
ze okamzikem vstupu do tohoto prostiedi trauma
mizi a nebudeme si ho v§imat a délat jakoby nic.
Zde spatfujeme velky a nelehky ukol Skolniho
prostiedi, které by mélo minimalné¢ o problému
védét a mit nastavené mechanismy, jak v
podobnych situacich postupovat, respektive mit
idedln¢ pedagogy proskolené zvlasté¢ ve vhodné
komunikaci s ditétem s traumatem atp. UrcCitou
nadstavbou by mohl byt i piehled pedagoga o
moznych systémech pomoci, na kterou by mohl
rodinu odkazat, pokud by o to pozadala. Asi
nejvetsi prostor prave pro podplirnou komunikaci
pedagogii s rodinou vidime v prostredi
predskolniho vzdélavani.

Uvédomujeme si, ze profese ucitele je sama o
sob¢ velmi naro¢nou a zaclenit do ni i dovednost
rozpoznat a pracovat s ditétem s traumatem je o
na zékladnich Skolach jsou mj. vystaveni
rozhodovani, které se tykd vyvazenosti potieb
mezi détmi, které trauma zazivaly, s potfebami
ostatnich déti. O dulezitosti ucitele v zivoté déti
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nelze pochybovat, nejen ze déti uci, ale jsou pro
né vzorem, maji vliv na interakci ve tfidach, a
soucasn¢ by meéli byt také poskytovatelé
emociondlni podpory. Tedy vazba mezi
pedagogem a zakem se podili nejen na rozvoji
kompetenci ditéte v oblasti kognitivni, ale také
emocionalni a socialni.

Prakticky pedagogové mohou byt faktorem, ktery
bude napomocny ditéti pii jeho ,,uzdravovani* z
externiho stresoru. Jak se ale ukazuje, pravé tato
role ucitele je v oblasti traumatického stresu u déti
podceniovanou oblasti. Pedagogové se tak v
kazdodenni Skolni realit¢ setkavaji s détmi, u
kterych se projevuje uzkost kratce poté, co zazily
extrémni stres. DéEti  opakovan¢ prozivaji
traumatizujici udalost, napft. se objevuji stresujici
vzpominky, a soucasn¢ tyto vzpominky mohou
vyvolavat 1 urcit¢ zvuky, pocity atd. Jakoby
opctovné prozivani piiznakli spoluexistuje se
snahou témto flashbackiim vyhybat, mnohdy je to
svazano i s tim, ze se mohou navenek projevuji
odmitanim autority, ktera nabizi pomocnou ruku,
protoze maji spustény mechanismus chranit sam
sebe pfed v§im a kazdym, ma se na pozoru, potrad
¢ekd, jestli nepiijde néjaké dalSi nebezpeci.
Vyhybani se, znecitlivéni, pfiliSna hlasitost,
nadmérna vzrusivost, obtize s koncentraci, vyssi
podrazdénost jsou jen nékterymi z projevl, se
kterymi se ucitel ve tfidé¢ miize setkat. Objevuji se
vsak také pocity viny, zvySené Ipéni na pecujici
osobé, regrese v chovani atd. Samoziejmé diky
tomu nema uz silu a kapacitu podavat takovy
Skolni vykon, jako déti, které ziji v klidu a
spokojené. Nesmime zapomenout na to, Ze se u
ditéte mlze rozvinout posttraumatickd stresova
porucha, jez muze ditéti ovliviiovat Zivot 1 po
dobu nékolik let. Zde se op¢ct ukazuje, Ze pozitivni
vztah s pecujici osobou jak v roding, tak také ve
Skole s pedagogem, je primarnim faktorem, ktery
se podili na podpofe odolnosti ditéte. Prave
ucitelé tim, Ze s détmi travi ¢as dennodenné, si
mohou jako prvni vSimnout, ze se s nimi néco
déje, poznaji, ze se zménilo jejich chovani,
zhorsily se vztahy s ostatnimi détmi, zhorsil se
Skolni prospéch. Pedagogové se tak v kontextu
vySe uvedené¢ho podili na zotavovani déti z
traumat a podpora tohoto zotavovani ze strany
ucitelt mize mit rizné podoby. (Alisic, 2011)



Jak jsou ucitel¢ v Ceskych Skolach na praci s
dité¢tem s traumatem piipraveni?

V ramcovych vzdélavacich programech jsme
vytipovali kompetence, které jsou pro ucitele ve
vazb¢ na praci s ditétem s traumatem dilezité.

Kompetence diagnosticka

= schopnost analyzovat vékové a individualni
potfeby déti a v rozsahu téchto potieb
zajistovat profesionalni péci o déti, jejich
vychovu i vzdélavani (tj. 1 znat a odhalit
specifické potieby ditéte s traumatem a
vhodné s nimi pracovat)

Kompetence manazerska, organiza¢ni

= schopnost planovat a realizovat program
pedagogickych Cinnosti, ktery je cilevédomy

Didaktickd kompetence

= schopnost realizovat individualni 1
skupinové vzdélavaci Cinnosti sméfujici
cilevédome k rozvoji déti, rozSifovani jejich
kompetenci  (schopnosti,  dovednosti,
poznatki, postojl)

= schopnost samostatn¢ projektovat vychovné
a vzdélavaci Cinnosti, provadét je, hledat
vhodné  strategie a  metody  pro
individualizované¢ a skupinové vzdélavani
deti

= schopnost vyuzivat oborovych metodik a
uplatiiovat didaktické prvky odpovidajici
véku a individualité déti

Kompetence evaluacni a sebereflexni

= schopnost pravideln¢ sledovat prabch
predSkolniho vzdélavani a hodnotit jeho
podminky i vysledky

= schopnost provadét evaluacni Cinnosti —
sledovat a posuzovat G¢innost vzdélavaciho
programu, kontrolovat a hodnotit vysledky

sveé prace, sledovat a hodnotit individualni
pokroky déti v jejich rozvoji a uceni,

monitorovat, kontrolovat a  hodnotit
podminky, v nichz se vzdélavani
uskuteciiuje

= schopnost analyzovat vlastni vzdélavaci
potieby a napliovat je sebevzdelavacimi
¢innostmi
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= schopnost vysledky evaluace samostatné
uplatiiovat v projektovani (planovani) i v
procesu vzdélavani
Kompetence socialni, komunikacni a poradenska
= schopnost provadét poradenské Cinnosti pro
rodice ve vécech vychovy a vzdélavani jejich
déti v rozsahu odpovidajicim pedagogickym
kompetencim predskolniho pedagoga a
matetské Skoly

» usilovat o vytvafeni partnerskych vztahti
mezi Skolou a rodici

» evidovat nazory, ptani a potieby partnerii ve

vzdélavani  (rodi¢l,  spolupracovniki,
zakladni Skoly, obce) a na ziskané podnéty
reagovat

= zajistit ditéti specidlni podporu a pomoc,
pokud ji dlouhodobé ¢i aktualné€ potiebuje.

V RPV pro zédkladni vzdélavani je tato oblast
obsazena v Casti Vychova ke zdravi (tyka se ale
predevsim ucitelti vychovy ke zdravi a tfidnich
uciteltr), dale v prafezovém tématu Osobnostniho
a socialniho rozvoje. Mohli zdlraznit nasledujici
kompetence ucitele:

= schopnost vytvaiet u Zzakd potiebu
projevovat pozitivni city v chovani, jednani a
v prozivani zivotnich situaci; rozvijet
vnimavost a citlivé vztahy k lidem, prostiedi
1 k ptirode;

= schopnost ucit zaky aktivné rozvijet a chranit
fyzické, duSevni a socidlni zdravi a byt za né
odpovédny;

* 7znalost kompenzacnich, relaxacnich a
regeneracnich technik a schopnost jejich
vhodného zprostiedkovani zdkim, tak aby
byli schopni lehceji zvladat stresové reakce a
posilovat svou duSevni odolnost;

= obecné schopnost podporovat osobnostni a
socialni rozvoj zaka.

Z vyzkumu Alisic (2011) lze vysledovat, ze
pedagogové bojuji se svou ucitelskou roli ve
vztahu k poskytovani podpory traumatizovanym
détem. Jde zejména o malé mnozstvi odbornych
znalosti, nizké know how a o emocialni zatéz.
Vyvstat v§ak miiZe i dalsi otazka, kde kon¢i ukoly
arole ucitele a kde zaCinaji tikoly a role socialniho
pracovnika, psychologa. Na jedné stran¢ je role



ucitele, na druhé je zde jeho snaha vénovat se
dité¢ti s traumatem, které nas potiebuje.
Pedagogové ve vyzkumu vyjadfovali, Ze maji
malo znalosti o traumatickém stresu, kladli si
otazky, jak dité podpofit, kdy rozhodnut, ze dité
potiebuje  specializovanou pomoc atd. V
neposledni fadé¢ nelze opomenout v ramci
pedagogické prace ucitele s traumatizovanymi
détmi, ani zkuSenost pedagoga se svymi
traumaty, ktera se mohou aktivovat. Souhrmné 1ze
fici, ze wulitel hleda rovnovahu mezi
potfebami traumatizovanych déti, dalSich déti
ve tiidé a potfeb svych a soucasn¢ by
cht¢l a mél disponovat znalostmi a
dovednostmi, které by pfispivaly k pomoci
traumatizovanym détem.

Situace vnimani vlastnich kompetenci a
potieb pedagogy mateiskych a zakladnich
skol v CR

V roce 2022 jsme v ramci feSen¢ho projektu
»Vybrané¢ aspekty pfistupi Skol k primarni
prevenci a wellbeingu (MSMT, PRCH-
IP_00035/2022) garantovali klicovou aktivitu 2
zaméienou na oblast zjiStovani stavu vybranych
kompetenci a potieb pedagogickych pracovnikil
zakladnich a matetskych skol v oblasti specifické
primdrni prevence rizikového chovéani @ a
wellbeingu. Jednou z oblasti, které jsme vénovali
pozornost, byla pravé prace pedagoga s
traumatem.

Vyzkumny soubor tvotilo 1210 pedagogl z celé
Ceské republiky. Z toho bylo 438 (36,2 %)
pedagogii matefskych skol a 772 (63,8 %)
pedagogii skol zékladnich.

. .

MS 7S
ni| fiv% ni| fiv%
0-3ro 48| 10,96 571 7,38
TCab. Délka praxe respo denttd
4-5 let 30| 6,85 45| 5,83
6-10 let 55| 12,56 85| 11,01
11-15 let 59| 13,47 76| 9,84
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1620 let 391 8,90| 108| 13,99
21 a vice let 207| 47,26f 401| 51,94
CELKEM 438| 100,0f 772| 100,0

Z hlediska délky praxe bylo v obou souborech
(MS, ZS) nejvétsi procento  zastoupeni
respondentt v kategorii délky 21 let a vice. Tj. u
nezanedbatelného procenta respondentti miizeme
predpokladat  dlouhodobou  zkuSenost a
skutecnost, ze se s velkou pravdépodobnosti
setkali s dité¢tem s traumatem (uzké vymezeni) ve
své pedagogické praxi.

U respondenti jsme mimo jiné zjistovali také
zajem o posileni kompetenci v riznych oblastech,
mimo jiné pravé také v oblasti prace s ditétem s
traumatem.

Tab.2 Zéjem o posileni kompetenci

>

MS 7S

ni| fiv%| ni|l iv%

rozeznani rizikového
chovani zaku| 2441 55,71| 328| 42,49
(diagnostika)

vCasné identifikace
zaka ohrozeného
rozvojem  duSevni
nemoci

180 41,10| 246 31,87

reagovani na zjisténé
rizikové chovani| 217|49,54| 311| 40,29
(oSetfenti situace)

krizové intervence 67| 15,30| 180| 23,32

feSeni

traumatizujicich 1521 34,70( 220| 28,50
udalosti u zakl

praice s  tfidnim i i
kolektivem 284/ 36,79
Ved§n1 ttidnickych i | 135] 17.49
hodin

vyuziti  prace se

skupinovou 551 12,56| 122| 15,80

dynamikou




prace s podporou
pozitivniho  klimatu
tiidy

111 25,34 255| 33,03

rozvoje  schopnosti
vytvateni vhodného
prostiedi pro dusevni
pohodu a zdravy
(YAYV] zakt
(wellbeing)

136 31,05| 222| 28,76

v za4dné z uvedenych
(mam v téchto
oblastech  dostatek
kompetenci)

10| 2,28 26| 3,37

v z4dné z uvedenych
— nepovazuji to pro
svou Cinnost  za
dulezité

3 0,68| 16| 2,07

Je patrné, Ze oba soubory (MS i ZS) respondentt
vnimaji potfebu podpory podobné a kladou ji na
podobnou pozici. Zarazejici jsou procenta, i kdyz
sice nepatrnd, respondentt, ktefi se domnivaji, ze
zadné z uvedeného nepovazuji pro svou Cinnost
za dilezité.

Dale jsme mimo jiné zjiSt'ovali miru souhlasu s
predem formulovanymi vyroky tykajicimi se
piimo oblasti prace s ditétem s traumatem.

Tab.3 Hodnoceni vyrokd respondenty MS (1
znamena vubec nesouhlasim, 2 vétSinou
nesouhlasim, 3 spiSe nesouhlasim, 4 spise
souhlasim, 5 vétSinou souhlasim, 6 naprosto
souhlasim) Legenda vyroki: A Mam dostatek
kompetenci pro feSeni dopadu traumatizujicich
udalosti na zdka (napt. tmrti v rodiné zaka atp.),
B Prace s Zédkem, ktery proziva traumatizujici
udalost (napft. umrti v rodiné Zéka atp.), je pro mé
narotnd, C Prace se tfidou zdka, ktery
proziva/prozil traumatizujici udalost (napf. tmrti
v roding Zéka atp.), je pro mé naro¢na, D Prace s
rodinou zaka, ktery proziva/prozil traumatizujici
udalost (napf. imrti v rodiné Zéka atp.), je pro mé
naroc¢nd, E Ocenil/a bych, kdyby v pfipad¢, kdy
zak prozil/proziva traumatizujici udalost, byl k
dispozici Skole specialista, ktery se zaméiuje na
krizové situace a jejich feSeni, F Dokézu odkéazat
rodinu zaka, ktery prozivéa/prozil traumatizujici
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udalost, na odpovidajici sluzbu, ktera poskytuje
adekvatni podporu.

1 2 3 4 5 6
3,88 (11,64 (25,11|35,62 20,09 (3,65
2,97110,27 (19,41 | 32,88 |22,83 | 11,64
4,79 (13,01 {24,89|31.51 | 17,12 | 8,68
3,65(12,1022,60 (31,96 {19,41|10,27
2,7416,62 (11,19]19,63 |21,46|38.36
1,83 110,27 (16,21 [26,26 | 26,94 | 18,49

| o™ O] O W >

Tab.4 Hodnoceni vyroki respondenty ZS (1
znamena vubec nesouhlasim, 2 vétSinou
nesouhlasim, 3 spiSe nesouhlasim, 4 spise
souhlasim, 5 vétSinou souhlasim, 6 naprosto
souhlasim) Legenda vyroki: A Mam dostatek
kompetenci pro feSeni dopadu traumatizujicich
udalosti na zaka (napf. imrti v rodiné zaka atp.),
B Prace s zdkem, ktery proziva traumatizujici
udalost (napt. imrti v rodiné zéka atp.), je pro me¢
naro¢nd, C Prace se tiidou zdka, ktery
prozivé/prozil traumatizujici udalost (napt. tmrti
v rodin€ Zéka atp.), je pro mé ndro¢nd, D Préce s
rodinou zaka, ktery proziva/prozil traumatizujici
udalost (napf. imrti v rodiné Zéka atp.), je pro mé
naroc¢nd, E Ocenil/a bych, kdyby v ptipad¢, kdy
zak prozil/proziva traumatizujici udalost, byl k
dispozici Skole specialista, ktery se zaméiuje na
krizové situace a jejich feSeni, F Dok4zu odkazat
rodinu zéka, ktery prozivad/prozil traumatizujici
udalost, na odpovidajici sluzbu, kterd poskytuje
adekvatni podporu.

2 3 4 5 6
A 14,79(13,47|31.87|25,52|19,30|5,05
B |3,24(7,77 |16,71|27.46|25,13|19,69
C 13,89]9,46 |21,50(25.91]25,00|14,25
D |2,98|7,77 |20,08{26,55|25,00|17,62
E |3,113,37 |8,81 [14,51|24,87|45.34
F 2,20(8,16 |15,67|22,67|29,79|21,50

Z vyse uvedeného prehledu vyplyva, ze ucitelé
zakladnich Skol jsou si vice jisti ve svych
kompetencich fesit dopadu traumatu na dité nez



ucitelé v matetskych Skoldch. Soucasn¢ obé
skupiny povazuji za velmi naro¢né pracovat jak s
ditétem s traumatem, jeho rodinou 1 celou tfidou.
Soucasné obé skupiny se citi byt kompetentni v
tom, ze by dokazali rodinu nasmérovat na externi
podptirné sluzby. Co bylo ovsem také shodné, ze
by ob¢ skupiny pedagogti ocenily, pokud by méli
k dispozici specialistu, ktery se na krizové situace
a jejich feseni specializuje.

Na tento vysledek si dovolujeme zareagovat
prikladem feSeni podobnych situaci v zahranici,
konkrétni ptiklad z Némecka, kde existuje urcita
cast pedagogiky, kterd se zabyva problematikou
traumatu u zak, tzv. Traumapadagogik. Jedna se
0 obor, ktery prenasi poznatky
psychotraumatologie do pedagogiky a zejména
pedagogické praxe. Centrem z4jmu je prave role
pedagoga v podpote ditéte s traumatem. Jednim z
cili je naucit se nabidnout détem a mladistvym
pozitivni a korektivni pfilezitosti k vytvaieni
vazeb v bezpecném prostiedi. Pedagogika
zaméefena na trauma rovnéz podporuje obnovu
kompetenci pedagogi po konfliktnich a
pretézujicich situacich v kazdodenni pedagogické
praci. Cilem je mimo jiné také zajisténi
mezioborového  propojeni  vSech  systému
zapojenych do procesu podpory ditéte s
traumatem. (Biberacher, 2013)

Prinestein a kol. (1996) povazuje za dilezitou
dovednost ucitele pomoci ditéti se zpracovanim
emoci, s obnovenim roli a rutiny, které dité zna
(pfistup zaméfeny na problémy), a v neposledni
fadé rozptyleni, které napoméha vyrovnat se s
emocemi a uzkosti, jez souvisi s traumatem.

Nékteré zahrani¢ni zkuSenosti prezentuji praxi s
nasledujicim konceptem kompetenci pedagogi v
oblasti prace s traumatem (Fachverband
Traumapadagogik. Standards fiir
traumapadagogische Konzpete in der stationéren
Kinder- und Jugendhilfe, 2011) Jedna se
pfedevSim o praci v ustavnich zafizenich
pecujicich o déti, ale kompetence jsou dle naseho
nazoru adekvatné prenositelné 1 do prostredi
bézné Skoly:

Podpora pochopeni sebe sama (Selbstverstehung)

= adekvatni odborna znalost toho, co se
odehrava v mysli a téle jedince pfi stresu a
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traumatu a schopnost to
zprostiedkovat ditéti,

piriméfene

= schopnost pracovat na poznani svych
vlastnich reakci na stresové situace a rozvijet
to iu déti,

» schopnost vnimat smysluplné pozadi
jedincova chovani (déti 1 rodica, ale 1 kolegu
atp.) a rozvijet, nabizet alternativni zpiisoby
chovani.

Podpora oblasti fyzického a psychického vnimani

= schopnost vnimat smyslové podnéty, které
ovlivituji déti a mladistvé ve skupiné, a
rozvijet tuto schopnost i u déti a mladistvych,

» schopnost rozliSovat mezi pifjemnou a
nepiijemnou télesnou blizkosti a schopnost
jejiho  respektovani, a rozvijeni této
schopnosti 1 u déti,

= schopnost prace s pohybovymi a relaxacnimi
prvKy v oblasti prace se stresem.

Podpora emo¢ni regulace

= znalost emoci a moznych télesnych reakci a
vjemu s nimi spojenych (rozvoj pochopeni
vlastnich emoci a télesnych pocitii o déti),

» pedagogové jsou schopni rozpoznat,
pojmenovat a vyjadiovat vlastni pocity a
rozvijet tuto schopnost i u déti (zahrnuje 1
rozvoj schopnosti déti rozpoznat vysoce
stresové podnéty (spoustéce), rozpoznani
vlastnich emoci a nalezeni vhodnych
zpusobi jejich vyjadieni),

= schopnost prace s rozvojem autoregulace u
déti smérujici k emocni stabilizaci,

= znalost interkulturniho propojeni emoci a
schopnost zachazet s ni,

= schopnost podpory stabilizace v nejistoté a
krizové situaci.
fyzické a

Podpora odolnosti

(resilience)

psychické

* na zdklad€ znalosti zdkonitosti a metod
resilience, schopnost jeji podpory u déti.



Podpora seberegulace
Participace

= schopnost podpory rizné trovné participace
na kazdodennich situacich
(spolurozhodovéani, sebeurcent).

Prace s rodinou

= schopnost vnimat emoce (Casto obavy a
strach) rodi¢ déti a reflektovat je bez
bagatelizovaani nebo popirani,

= dostatend znalost o transgeneracnim
pfenosu traumatu, zakladech systémové
préce s rodici a aktivaci zdroj v rodinnych
systémech.

Zavér

Z vySe uveden¢ho je patné, ze pedagogové
mohou, jak pifimo pomdhat se zvladanim
traumatu u ditéte, tak mohou také nachazet
problémy u déti, které potiebuji péci z oblasti
duSevniho zdravi. Jelikoz ucitel je s ditétem témét
denné v kontaktu, miZe tak vysledovat rozdily v
jeho chovani (pfed a po traumatické udalosti).

Pouzité zdroje

Podili se také na podpote ohrozenych déti tak, ze
si s nimi dokaze vytvofit pozitivni vztah. Ucitelé
tak plni fadu funkci v rdmci podpory zvladani
traumatu ditétem, ale jak se ukazuje, vyznamnym
a zdsadnim faktorem chovani ucitele je 1 jejich
pohled na jejich roli.

Z toho také vyplyva nutnost vzdélavat ucitele v
oblasti prace s traumatizovanymi déti a zvySovat
tak jejich diagnostické kompetence (Cavanaugh,
2016), jelikoz potiebuji znat odpoveéd’ napf. na
otazku, jak pozndm traumatizované dit¢ apod.
(Todd, 2021). Jak uvadi Evans, Stephan a Sugai
(2014), je nutna zmeéna systému, aby se zivot déti
s emocionalnimi problémy zlepSil. Pedagogové
jsou totiz Casto prvnimi osobami, ktefi projevy
traumatu zachyti (Levine, Klineova, 2014) a ktefi
pracuji s détmi, u nichz je naptf. velmi
komplikovana vazba k pecujici osob¢ (Matousek
(ed.), 2017)

V ramci duSevni hygieny musi ucitelé péstovat
svoji odolnost, aby nedoSlo k tzv. tercidrni
viktimizaci. Proto je i problematika wellbeeingu
u pedagogu velmi dilezitym tématem, kterym se
pregradualni, ale i dalsi vzdélavani ucitelti musi
vice vénovat.
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REZILIENCIA A ZMYSLUPLNOST U CHLAPCOV UMIESTNENYCH V

SPECIALIZOVANYCH ZARIADENIACH PRE VYSOKORIZIKOVU MLADEZ

Henrieta Rol’kova - Petra Strpkova

Paneuropska vysoka skola, Fakulta psychologie

Pan-European University, Faculty of Psychology

Abstrakt: Zistovali sme vztahy medzi rezilienciou a zmysluplnostou u chlapcov, umiestnenych v
Specializovanych zariadeniach pre vysokorizikova mladez v SR. Vysledky poukazuji na nizku
uroven zivotnej zmysluplnosti a hranicu nizkej irovne reziliencie. Bol preukazany silny pozitivny
vzt'ah medzi rezilienciou a Zivotnou zmysluplnost'ou i jej komponentami.

Abstract: We investigated the relationships between resilience and meaningfulness in boys, who are
placed in specialized facilities for high-risk youth. The results point to a low level of life
meaningfulness and a low level of resilience. A strong positive relationship between resilience
and meaningfulness of life and its components has been demonstrated.

Klicova slova: reziliencia, zmysluplnost’, vysokorizikova mladez

Key words: resilience, meaningfulness, high-risk youth

Uvod

Pozitivna psycholdgia sa v sucasnosti fokusuje
hlavne na témy sutvisiace s optimizmom, well-
beingom, odpustenim, vd’acnost’ou,
zmysluplnostou, rezilienciou a i. V naSom
prispevku zaciel'ujeme pozornost nielen na
psychopatologiu a rizikové faktory, ale vyznam
prikladdme psychologickému well-beingu a
protektivnym faktorom. Je velmi ddlezité
podporovat a pestovat’ duSevné zdravie a
pozitivne dispozicie deti a dospievajucich a v
tomto  obdobi  zvlast, pretoze je @z
celospolocenského hl'adiska vyrazne stresujuce a
zat'azujuce — z dévodu problémov, ktoré suvisia s
pandémiou Covid-19 a v sucasnosti s vojnou na
Ukrajine. Je dolezité zameriavat’ pozornost’ na
aspekty podporujlice zdravie a odolnost’ deti a
dospievajucich, pretoze neustale narastaju obavy
z dopadov  katastrof, vojen, chudoby,
klimatickych zmien na blaho deti. Viacer¢ stadie
nam potvrdzuji zhorSenie dusevného zdravia deti
vo viacerych aspektoch, napriklad vo vyraznom
naraste emocionalnych problémov, zniZil sa pocit
bezpecia doma 1 v Skole, kleslo sebahodnotenie,
spokojnost’ so Zivotom, pocit Stastia, zhorSil sa
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sensation seeking. Domnievame sa, Ze je
potrebné venovat’ pozornost’ faktorom, ktoré
podporuji dusevné zdravie deti a dospievajucich,
aby dokdzali zdravo Ccelit nepriaznivym
okolnostiam a situdciam. V naSom prispevku sa
zameriavame na rezilienciu a zmysluplnost’ deti.
Obe st zalozené na silnych strankach, ktoré su v
protiklade k deficitom, k rizikovym faktorom, ¢i
k psychopatologii.

1.1 Reziliencia

Na rezilienciu sa je mozné pozerat ako na
dynamicky proces, ale aj ako na osobnostnl
charakteristiku. My sme sa zamerali na rezilieciu
ako osobnostnu ¢rtu, ktora predisponuje deti a
mladez k adaptivnemu vyvinu a k odolavaniu a
schopnosti  zvladnut' nepriaznivé okolnosti
(Wagnild & Young, 1993). Mat¢jcek (2014) na
zaklade svojich dlhoro¢nych sktisenosti s pracou
s det'mi z detskych domovov a ndhradnej rodinne;j
starostlivosti uvadza niekol'ko protektivnych
faktorov u deti, ktorych ,Startovacie® pozicie
neboli idedlne: vyrastanie v rodine, ktord dieta
prijima (v ranom veku, asponl urcity cas);



inteligencia a jej uplatnenie v Skolskej praci;
uplatnenie individualnych schopnosti a zru¢nosti
v skupine inych deti; sexudlne dozrievanie,
zamilovanost; vytvorenie vztahu a zalozenie
rodiny — uspokojenie potreby Zzivotnej istoty;
pozitivny vztah k sirodencom. Okrem vysSie
uvedeného sa skor Specificky vyskytovali ako
dolezité faktory ,,vyznamné stretnutia®, tzn. na
dieta mala formativny vplyv nejaka osobnost’,
mimo rodinu a ndbozenstvo. Citovany autor
vyzdvihuje jednoducho osobnost’ dietata v
kontexte reziliencie. Vo vyhode st tie deti, ktoré
svojou osobnost'ou vychadzaju v tstrety ponuke,
ktoru jej v situdcii hroziacej deprivacie poskytuje
socialne prostredie. Tie deti, ktoré to z nejakého
dovodu nedokazu, nevedia, alebo nechcu, st v
nevyhode. Su to skor tie deti, ktoré¢ uz v prvom
roku zivota boli tazko poznamenané ustavnou
deprivaciou; su to aj deti, schopné presadit’ sa, ale
skor v zmysle, Ze vzbudia pozornost’, sympatie a
pozitivny zadujem okolia. Deti, ktoré maju osobu,
na ktord sa moézu spolahnut, ale prvi pomoc
hl'adaji skor sami v sebe (nie su znechuteni
nezdarom, dokazu sa ,,zdvihnat™, dokazu davat’ a
prijimat’, dokazu sa zamilovat’). Nestavaju sa do
,pasivneho trpitel'ského postoja“, nie su
podliezavi, skor aktivni, uvedomeli, Uprimni,
Cestni (Matéjcek, 2014). Odoln¢ deti a
dospievajuici su schopni pozoruhodného rastu a
uspechu a to i napriek tomu, ze musia celit
roznym nepriaznivym okolnostiam (chudoba,
nasilie, alkoholizmus rodi¢ov a i.). Rockwell
(1998) uvadza, Ze je velmi ziaduce hladat v
diet’ati dary, silu a talent, pretoze podporujlice a
priaznivé prostredie vytvara podmienky pre
pozitivne zmeny a vybudovanie aspoii niektorych
zdrojov reziliencie.

1.2 Zivotna zmysluplnost’

Halama vo svojej koncepcii vychadza z
trojkomponentového  ponatia  zmysluplnosti
autorov Reker a Wong (1998). Autori definuju
zivotnu zmysluplnost' ako uvedomovanie si
koherencie, poriadku a ucelu vlastnej existencie,
usilie o dosahovanie hodnotovych cielov a s tym
suvisiaci pocit saturdcie. Plati, Ze mladi I'udia,
ktori zazivaju pocit, ze ich Zivot je zmysluplny, st
schopni dat’ svojim Zivotnym udalostiam zmysel,
stanovit’ si trvaly ucel Zivota. Ak mlady Clovek
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interpretuje  udalosti  vo  svojom  Zivote
zmysluplnym a koherentnym spésobom, chape,
ze jeho zivot ma hodnotu, ktord stvisi s
pozitivnym pohladom na zivot (Lin & Shek,
2019). Nedostatok zivotnej zmysluplnosti sa
prejavuje pocitom nudy a apatie. Nuda a
nedostatok zaujmu moze viest' k tomu, Ze sa
adolescent za¢ne venovat’ ¢innostiam, ktoré su
zmyslovo vzrusujice, ako je napr. poruSovanie
pravidiel, noriem, ¢i oddévanie sa virtualnemu
prostrediu (Lin & Shek, 2019). Uvedené suvisi s
rizikovym spravanim, ktoré je typické pre
obdobie adolescencie. Lin & Shek (2019)
realizovali longitudindlnu $tidiu v Keni, v ktorej
zistili ze zmysluplnost’ predikuje well-being a
niz§iu  mieru  rizikového  sprdvania u
dospievajucich. Dospievajaci, u ktorych v
priebehu casu doSlo k zniZeniu Zivotnej
zmysluplnosti, dosahovali nizSiu mieru well-
beingu a vykazovali rizikovejSie prejavy
spravania (obe pohlavia). Zaujimavé je, ze pocit
zmysluplnosti pocas dospievania klesal, ¢o malo
vplyv na well-being 1 rizikové spravanie.
Znizovanie pocitu zmysluplnosti sa prejavilo
napr. tazkostami v identifikacii zmysluplnych
zivotnych cielov, ¢i vo zvySovani existencialnej
frustracie. Naopak, ti mladi l'udia, ktori mali vyssi
pocit zmysluplnosti, viac rozumeli sami sebe
(seba-akceptacia), svojmu okoliu (environmental
mastery) a mali pocit zaclenenia (pozitivne
vzt'ahy).

Primarnym cielom nasho vyskumu bolo zistit’
uroven reziliencie a Zivotnej zmysluplnosti u
chlapcov v zariadeniach pre vysokorizikova
mladeZ. Overovali sme na zaklade $tadii vzt'ah
medzi rezilienciou a zmysluplnostou a jej
komponentami. Sekundarnym ciel'om bolo zistit’
vztah a rozdiely medzi kategdriami chlapcov s
roznou mierou reziliencie a  Zivotnou
zmysluplnostou.

Metody

Vyskumné otazky a hypotézy:

VOI1: Aka je troven reziliencie u chlapcov s
vysokorizikovym spravanim?

VO2: Aké je troven zivotnej zmysluplnosti a jej
komponentov  (kognitivneho, motivacného a



efektivneho) u chlapcov s vysokorizikovym
spravanim?

HI: Predpokladdme, Ze hodnota zivotnej
zmysluplnosti a jej komponentov sa nachadza v
pasme priemeru. (Feckova & Halama, 2009)

H2: Predpokladame, Ze existuje vztah medzi
komponentami  zivotnej  zmysluplnosti  a
rezilienciou. (Platsidou & Daniilidou, 2021)

VO3: Existuje vzt'ah medzi kategoriami chlapcov
s vysokorizikovym spravanim s réznou mierou
zivotnej zmysluplnosti a reziliencie?

VO4: Existuji rozdiely medzi kategériami
chlapcov s r6znou mierou zivotnej zmysluplnosti
a reziliencie?

Vyskumny  stbor tvorilo 58  chlapcov
(chovancov) z 3 Specializovanych zariadeni pre
vysokorizikovil mladdez v Bratislavskom kraji.
Vyber participantov bol zamerny, podmienkou
bolo ich umiestnenie v zariadeni dlhSie ako 1
mesiac. Vekova hranica chlapcov sa pohybovala
v rozpiti od 13 do 18 rokov, 16 chlapcov
pochadzalo z uplnej rodiny, 27 z netiplnej rodiny
a 15 chlapcov z detského domova. O
vysokorizikovom spravani chlapcov vypovedaja
nasledovné indikétory: 81,00% chlapcov uviedlo,
ze vyfaj¢i viac ako 5 cigariet denne; 70,70% uz
fajcili alebo inak uzili marihuanu, pripadne ina
drogu pocas svojho zivota. Tri Stvrtiny z nich
(77,60%) mali pohlavny styk. 87,90% chlapcov
pocas svojho zivota nie€o ukradli a 79,30% mali
,opletacky* s policiou pre svoje ¢iny. Viac ako
polovica chlapcov (58,60%) poskodili cudzi
majetok len tak pre zédbavu a 72,40% z nich
hovori o fyzickom ubliZeni nickomu inému pocas
Zivota.

Skala reziliencie (RS-25, Wagnilda-
Youngovej,1993) v naSom vyskumnom subore
bola pouzitd jej skratend 14-polozkova verzia
(RS-14). Skidla je jednodimenzionélna,
participanti odpovedaji vo forméate 7-stupniove;j
Likertovej Skaly od 1 (silne stthlasim) do 7 (silne
nesuhlasim). Teoretické rozpitie skratenej verzie
$kaly je od 14 do 98 bodov. Skila neobsahuje
reverzné polozky. V naSom vyskumnom subore
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bola nami namerana vnitorna konzistencia Skaly
reziliencia na urovni a. = 0,859.

Skala Zivotnej zmysluplnosti (SZZ, Halama,
2007) je povodnou slovenskou metodikou na
meranie miery prezivania zmyslu v Zivote
cloveka. Obsahuje 18 poloziek, z ktorych Sest’ je
formulovanych negativne (reverzné polozky).
Polozky st zdruzené do troch dimenzii
(afektivna, motivatna, kognitivna), kazda
dimenzi pozostdva zo 6 poloziek. Participanti
vyjadruju na 5-bodovej Likertovej Skale stuhlas s
uvedenymi vyrokmi. Celkové skore Skaly sa
pohybuje v intervale od 18 do 90 bodov (v
jednotlivych dimenziach v intervale od 6 do 30
bodov). Nami namerané¢ hodnoty dosiahli
uspokojiva urovenl, kognitivna dimenzia o =
0,689; motivacna dimenzia o = 0,690; afektivna
dimenzia o = 0,737 a celkova zivotna
zmysluplnost’ a = 0,866.

Vysledky

V naSom vyskumnom stbore participanti dosiahli
hranicu nizkej urovne reziliencie (M= 48,82; SD
= 12,13), v intervale empirického minima 18
bodov po empirické maximum 70 bodov (VO1).
Zivotna zmysluplnost,, ktora zahffia kognitivnu,
motivanil a afektivhu dimenziu dosiahla v
nasom vyskumnom subore skore Mdn= 65; SD=
12,03 (empirické minimum 24, empirické
maximum 86), priom hodnota spadd do
hrani¢nej, ale nizkej uUrovne  zZivotnej
zmysluplnosti.  Participanti ~ dosiahli v
jednotlivych dimenziach motivacnej (Mdn=22) a
afektivnej (Mdn= 23) hrani¢nu nizku Groven a v
dimenzii kognitivnej (Mdn= 21) dosiahli pasmo
priemeru  (VO2, HI). Medzi Zivotnou
zmysluplnostou a rezilienciou sme zistili
priamoumerny, silny vztah (rs= ,543; p<,01);
podobne medzi motivacnou dimenziou a
rezilienciou ide o silny vztah (rs= ,526; p<,01).
Stredné silné vztahy, s priamou umerou sme
zaznamenali medzi kognitivnou dimenziou a
rezilienciou (rs=,474; p<,01) a medzi afektivnou
dimenziou a rezilienciou (rs= ,390; p<,01).
Mozeme konstatovat, ze v naSom vyskume
zivotna zmysluplnost’ signifikantne koreluje s
rezilienciou (H2).



V ramci kategorizovane] premennej Zivotnd
zmysluplnot’ sme zaznamenali silni kontingenciu
(V= ,753; p< ,001). Zistili sme pritomnost
stredne velkého rozdielu (rm= ,526) medzi
skupinami participantov z hl'adiska reziliencie.
Zaznamenali sme najvacsi rozdiel medzi
participantmi  prvej skupiny (Mdn= 41,00) a
participantmi Stvrtej skupiny (Mdn= 62,00) na
urovni 21,00 bodu. V  kategorizovanej
kognitivnej dimenzii bola troven kontingencie
stredne silna (V = ,579; p < ,001). Velkost
rozdielu (rm= ,444) dosiahla stredne velka
uroven a najvacsi rozdiel vo vyske 13,30 boda bol
zaznamenany medzi Stvrtou skupinou (Mdn=
55,30) a prvou skupinou (Mdn= 42,00). V
hodnotach pre motivaéni dimenziu sme zistili
stredne silnu kontingenciu (V= ,593; p<,001) a
kons$tatujeme, Ze namerany rozdiel medzi
skupinami participantov je stredne velky (rm=
,455). Najvicsi rozdiel v mediane 16,00 boda bol
medzi prvou skupinou (Mdn= 42,50) a Stvrtou
skupinou (Mdn = 58,50). V poslednej afektivnej
dimenzii dosiahla kontingencia najniz§iu hodnotu
v ramci Zivotnej zmysluplnosti (V=,543; p <,01),
spada do stredne silnej irovne. Najnizsia hodnota
rozdielu bola zaznamenana v prvej skupine
(Mdn= 45,00) a najvyssSia hodnota v Stvrtej
skupine  (Mdn=58,50), rozdiel predstavuje
hodnotu 13,50 boda a medzi skupinami existuja
stredne vel’ké rozdiely (rm=,390) (VO3, VO4).

Diskusia

Sledovanym protektivnym faktorom v nasom
vyskumnom subore bola reziliencia a prvou
vyskumnou otdzkou sme zistovali jej uroven u
chlapcov s vysokorizikovym spravanim. Zistili
sme, ze ich mozno kategorizovat’ ako chlapcov
spadajucich pod hranicu nizkej trovne reziliencie
na zaklade dosiahnutého skore. Zistenie
predurcuje potrebu rozvijania reziliencie v tejto
skupine adolescentov.

Druht vyskumnt otazku sme zamerali na analyzu
zivotnej zmysluplnosti a jej troch komponentov
(kognitivneho, motivacného a afektivneho).
Zistili sme, ze chlapci v nasom vyskumnom
subore dosahuji vyznamne nizSiu Zivotnu
zmysluplnost’ celkovo, nizka tiroven bola zistena
aj v motivatnom a afektivhom komponente.
Strednt Groven dosiahli v  kognitivnom
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komponente (VO1). Chlapci maju v porovnani s
vyskumom Feckovej & Halamu (2009) nizsiu
kognitivnu, motivaéni a afektivhu uroven v
sledovanych komponentoch zmysluplnosti (H1),
z Coho vyplyva, ze dosahuju nizSiu uroven
zmysluplnosti v porovnani s vrstovnikmi.
Doévodom by mohlo byt’, Ze sa jedna o Specificka
skupinu chlapcov, ktori si umiestneni v
Specializovanych  zariadeniach, s neistou
budtcnostou, s neistym cielom a zmyslom
zivota. U chlapcov moze byt pricinou aj
stvisiaca beznadejnd situdcia, v ktorej sa
nachadzaju.

Ciel'om nasho vyskumu bolo zistit’ aj existenciu
vztahov medzi Zivotnou zmysluplnostou a
rezilienciou. Vychadzali sme z aktudlneho
empirického vyskumu (Platsidou & Daniilidou,
2021) a stanovili sme si hypotézu (H2), kde sme
predpokladali  existenciu ~ vztahu  medzi
kognitivnym, motiva¢nym, afektivnym
komponentom a rezilienciou. Verifikdciou sme
stanovenu hypotézu podporili, pricom sme zistili
existenciu  signifikantnych  priamoumernych
silnych vztahov medzi celkovou zivotnou
zmysluplnostou a rezilienciou; tiez silny vztah
medzi motivaénym komponentom a rezilienciou.
Priamoumerné stredne silné vztahy sme
zaznamenali medzi kognitivnym komponentom a
rezilienciou; medzi afektivnym komponentom a
rezilienciou. Z uveden¢ho vyplyva, Ze vysSia
reziliencia u chlapcov vyvolava vyssi pocit
zivotnej zmysluplnosti (silny, pozitivny vzt'ah),
pricom najsilnejsi bol identifikovany vzt'ah medzi
motivaénym komponentom a rezilienciou, slabsi
vzt'ah bol medzi kognitivnym komponentom a
rezilienciou a nami zaznamenany najslabsi vzt'ah
stvisel s afektivnym komponentom.
Domnievame sa, ze reziliencia suvisi najmi s
kognitivnou a motivacnou urovilou
zmysluplnosti, lebo sa jedna o stabilnejSie prejavy
zivotnej zmysluplnosti, v porovnani s afektivnym
komponentom.

V ramci kategorii participantov s rdznou troviiou
zivotnej zmysluplnosti sa ndm potvrdil vztah s
rezilienciou ako vel'mi silny, priamoumerny a
signifikantny (VO3). Zistili sme stredne silné
rozdiely medzi chlapcami s réznou uroviiou
zivotnej zmysluplnosti k reziliencii. K podobnym
zaverom sme dospeli aj v ramci jednotlivych
komponentov, rozna Uroven v kognitivhom,



motivanom a afektivnom komponente bola
zaznamenand v stredne silnom, signifikantnom
vztahu k reziliencii. Boli zaznamenané stredné
velkosti rozdielov (VO4). M6Zeme konstatovat’,
7ze u chlapcov s vySSou mierou zivotnej
zmysluplnosti bola preukdzand vySSia miera
reziliencie, a to sa zaroven potvrdilo aj vo
vsetkych sledovanych komponentoch.

5 Zaver

Domnievame sa, ze v kontexte empirickej
evidencie mé prinos u mladych l'udi hl'adat’ a
rozvijat’ pozitivne aspekty ich osobnosti, ktoré
zvySia ich odolnost’ celit nepriaznivym
okolnostiam a pomo6zu im vymanit sa z
problémov, ktoré maji. Potrebné je rozvijat’ silné
stranky osobnosti (reziliencia, zmysluplnost’,
sebatcta, nadej, well-being a iné) a tiez socidlne
schopnosti (empatia, asertivita, komunikdcia,
kooperacia a iné), ktoré im umoznia nadviazovat’
zdravé a plnohodnotné vztahy.

Nas vyskumny subor bol Specificky, pretoze sa
jednalo o chlapcov s uritymi prejavmi
patologického spravania. Na  zéklade
realizované¢ho vyskumu sme zistili, Ze reziliencia
je u chlapcov v Specializovanych zariadeniach
vyrazne nizSia, to vytvara velky priestor pre
pracu psychologa. Zmysluplnost’ sa preukazala
tieZ na nizkej urovni, je to d’alsia oblast’, ktort je
mozné rozvijat, pretoZe jej nizka Groven moze
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viest k existencidlnej frustracii, ktora moze
mlady ¢lovek vyplhat' navonok ,,vzruujucimi®,
ale zaroven rizikovymi az  socidlno-
patologickymi  aktivitami. NaSe empirické
zistenie by mohlo byt prinosné pre cielene
orientovanu intervenciu, kde sme identifikovali
skupinu chlapcov, ktori st menej rizikovi a mohlo
by sa k nim pristupovat’ individudlnejsie, ¢o sa
tyka formy prace a uloh zo strany psychologa v
danom zariadeni. Za G€innl povazujeme aj pracu
so skupinovou dynamikou, zistovanie pozicie
¢lenov skupiny so snahou zvysit vplyv a
obl'ibenost’ tych chlapcov, ktori vykazuji menej
rizikové spravanie, a tym vytvarat’ pozitivnejSie
rovesnicke modely spravania pre ostatnych
¢lenov skupiny. Z naSej analyzy vyplyva, Ze
skupina ~ chlapcov v Specializovanych
zariadeniach pre vysokorizikovu mladez nie je az
takd homogénna z hladiska reziliencie a
zmysluplnosti a domnievame sa, Ze by bolo
vhodné  prispdsobit tomu  psychologické
intervencie v zariadeniach.

Zaverom konstatujeme, ze prvky pozitivne]
psychologie a najmé stimuldcia a rozvoj silnych
stranok osobnosti deti, mdézu byt ucinnou
stratégiou intervencie, pomoci, terapie aj
prevencie, pretoze zvySuju osobnostny potencial
a podnecuju zdravsie, adekvatnejSie spOsoby
vyrovndvania sa s naronymi zivotnymi
situdciam.
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THE IMPACT OF PROFESSIONAL EDUCATION ON THE DEVELOPMENT OF THE

HOSPITALITY INDUSTRY (ON THE EXAMPLE OF ADJARA AR)

Sophio Lazishvili

Grigol Robaqidze University
Grigol Robagidze University

Abstrakt: Clanek pojednava o tiloze vlivu vzdélavani v odvétvi pohostinstvi a jeho pozitivnim dopadu
na zlepSeni kvality sluzeb v regionu a rostouci proces uchazect o odborné vzdélavani. V disledku
analyzy rtznych zdroji se ukdzalo, ze odborné vzdélavani v Gruzii a zejména v autonomni
republice Ajara ma nepopiratelné pozitivni, Ze mize ovlivnit odvétvi pohostinstvi, které lze
efektivné vyuzit akademické nebo praktické zkusenosti akumulované v regionu. Clanek
vysvétluje rlizné programy a legislativni Ciny vyvinuté staitem a zobecnuje udaje z Narodniho
statistického ufadu Gruzie.

Abstract: The article discusses the role of influence of education in the hospitality industry and its positive
impact on the improvement of service quality in the region and the growing process of vocational
education seekers. As a result of analyzing various sources, it was revealed that professional
education in Georgia and especially in the Autonomous Republic of Ajara has an undeniably
positive It can influence the hospitality industry, which academic or practical experience
accumulated in the region can be effectively used. The article explains about various programs
and legislative acts developed by the state, generalizes data from the National Bureau of Statistics
of Georgia.

Klicova slova: Cestovni ruch, odvétvi pohostinstvi, vzdélavani, odborné vzdelavani, udrzitelny cestovni
ruch, rozvoj, dopad

Key words: Tourism, Hospitality Industry, Education, Vocational Education, Sustainable Tourism,
Development, Impact

Introduction to invest in human resources in order to improve
the quality of the tourism product and the level of
professionalism. Too often in the past, managers
viewed training as an expense rather than an
investment. Investing in tourism education and
training is less profitable, despite the clear fact
that tourism is a service sector in business and this
sector depends on the qualified skills of the
people who provide these services.

One of the important challenges of the growing
tourism industry in the world is the lack of
qualified personnel. Although this field is one of
the fastest growing fields in the world and the
demand is quite high, To the question of what
should be education in the field of tourism? How
should it develop? How should it respond to
challenges and demands? Such issues are
constantly discussed and researched.

For a long time, there has been a debate among
scholars about the investment of human resources
by employers in the field of tourism. This is even
more pronounced on the small business side, as International tourism and education
small businesses dominate the tourism industry.

o g S In the international scientific literature, education
Todays, it is already recognized that it is important

is defined as a process of systematic actions,
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which is consciously aimed at the development of
human physical, intellectual and moral skills.
Education means the same result, and learning
and upbringing are closely related activities,
however, it is important to note self-education in
the learning process, participation in cultural-
creative activities. How to measure the level and
quality of education? In relation to the mentioned
issue, a number of scientists believe that the
general and special level of education is
determined by society's demands for science,
culture, production, use of technology and other
requirements. In addition to the above, there is an
established opinion that the education process for
young people and children is guided first of all by
the family, school and then higher educational
institutions, And young people, teenagers, and
children have only the function of learning, which
we think does not reflect modern approaches to
learning and education. At the end of the 20th
century, scientists began to discuss and research
that the main driving factor in the process of
getting an education is internal motivation. The
followers of this opinion of scientists in different
countries of the world started to change the
educational policy on the basis of this, and young
people were gradually given the opportunity to
choose what and when they should learn. As a
result of the mentioned reforms in some
countries, the number of educated people has
increased and the field of education has also
developed. However, this approach also has its
opponents, who believe that too much freedom
has led to a consumerist attitude (according to
needs) to education.

Tourism is the field where education, knowledge
of a specific service, standard or recommendation
determines the quality of service, product,
competitiveness and demand. A group of
scientists believes that education in tourism is
long-term and changes according to demand.
However, there are a number of trends in the
hospitality industry that are built on demand and
then delivered as experiences (unique, stand-
alone services by specific providers) (2).

In different countries of the world, different
policies are implemented by the states regarding
the forms and resources of education in the field
of hospitality industry. In a number of countries,
the existing hospitality target group sets mainly
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standards and requirements, the level of education
for various service entities, although there are
general, state-established, Standards whose
compliance/fulfillment is the obligation of
business entities. In developed, democratic
countries, education is recognized as a
constitutional human right, and its provision is the
obligation of the state. Provision means the
creation and implementation of a qualified,
competitive, accessible educational policy (1).

The United States has significant experience in
the development of management programs
(continuing education) and various programs are
supported by holding companies and large
companies. In different countries of the world,
this happens less often, and such a fact is an
exception, not a rule. In the United Kingdom,
“very few companies have developed and
maintained links with educational institutions. In
addition, they claim that many companies do not
trust educational institutions and think that
educational institutions cannot offer the relevant
courses and knowledge that the tourism industry
requires (1).

Various organizations such as the World Tourism
Organization and the FEuropean Union
Organization for the Development of Vocational
Education, the Council for Hotel, Restaurant and
Institutional Education have attempted to
improve awareness and introduce standards in the
field of tourism education.For example, the
World Tourism Organization in 1990 formed the
Education and Training Network (Union), a
consortium of schools to work with the World
Tourism Organization and develop a strategic
plan to create an educational infrastructure for
tourism education at the university level.To
improve professionalism and quality in tourism
education and training at all levels. The European
Center for the Development of Vocational
Education and Training conducted a survey of the
European population to determine the specific
knowledge and skills needed in the tourism
industry (6).

Tourism in Georgia and the Impact of Vocational
Education on the Hospitality Industry

The right to receive education and to choose its
form in Georgia is guaranteed by the
Constitution. Constitution of Georgia, Article 27:



1. Everyone has the right to receive education
and to choose its form.

2. Pre-school upbringing and education is
provided according to the law. Primary and
basic education is compulsory. General
education is fully financed by the state
according to the law. Citizens have the right
to receive professional and higher
education with state financing in
accordance with the law.

3. Academic freedom and autonomy of higher
educational institutions are ensured.

The education system of Georgia includes
general, higher and professional education. In the
case of all three stages, a law has been adopted by
the Parliament of Georgia, which regulates
matters in this field. Due to the fact that tourism
represents one of the important economic
directions of the economy of Georgia, it is
important to have qualified personnel
corresponding to the modern requirements of
tourism and a standardized field of services in the
state. It is known that in Georgia, tourism
specialty training programs have been developed
both for teaching at the higher education level and
for professional education. State policy is directed
towards to introduce modern, innovative teaching
modules and to provide the field with human
resources of relevant qualifications.

In the early 2000s, in the background of the
difficult political, socio-economic situation in
Georgia, the education system suffered a lot.
Practically, academic staff and teaching process
were lost in educational institutions. In addition,
tourism as a field practically did not exist in the
country. Since 2005, the implementation of
education reform started in the country, which
determined the levels of the education system and
various study modules. In parallel with the
programs for promoting the development of the
tourism industry in the country, training programs
in the direction of professional education in
tourism were developed by the state. Since, since
2007, the dynamics of tourism development was
observed in Georgia, the field needed personnel
with appropriate qualifications, knowledge and
experience. The first step taken in this process
was to improve the quality of foreign language
teaching, namely English. For this purpose, the
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Ministry of Education of Georgia implemented a
program within the framework of which 5,000
English language teachers were brought to
Georgia and distributed throughout Georgia,
including cities and villages. It is a fact that the
implementation of the mentioned program had a
significant impact on the process of learning
English. Although the foreign language barrier
has been partially overcome for the given period
and only English language is no longer the main
aspect of the demand, next to it, the demand for
Arabic, Japanese and other languages has
increased, which indicates the diversification of
the country's tourist target markets. However, as
is well known, the sin of language does not imply
the development of the hospitality industry, it is a
complex, diverse set of services and needs aimed
at meeting the needs of the tourist. Among them,
the service sector plays an important role, both in
the context of entertainment, catering and special
tourist services.

As we have already mentioned, education in the
field of tourism can be obtained in Georgia on the
basis of both higher and professional training
modules. More and more educational institutions
offer young people various, diverse training
modules in the direction of tourism, which has a
significant impact on the education of qualified
personnel in the field of tourism in the country
from an academic point of view. However, only
the study of tourism management cannot have an
effective impact on the development of the
service sector and the adoption of modern,
international standards. In this regard, we should
consider the role of professional education and its
impact on the development of the tourism
industry.

The Autonomous Republic of Adjara, as one of
the main tourist destinations of Georgia, with
diversified tourist products and tourist activity
throughout the year, offers international travelers
coming to Georgia a variety of services to get to
know Georgian culture and traditions. It is
important to evaluate the qualification and level
of service of the service personnel in the process
of providing the service, which depends on the
relevant education and experience. Vocational
education plays a major role in the field of
services, since mastering a specific specialty and
using it correctly has a positive effect on the



development of that field. It is the field of tourism
that creates the need for consumer education, and
here = professional  education has an
unconditionally great role. Opportunities for
providing professional education in the
Autonomous Republic of Azerbaijan are
emerging in the wake of the development of the
tourism industry. The state started to create
professional educational institutions, where
among the study modules the study of
specializations related to the hospitality industry
prevailed. According to the data of the National
Bureau of Statistics of Georgia, there are 13
professional educational institutions operating in
the Autonomous Republic of Adjara, 75% of
which allow students to master various specialties
in the direction of tourism. Only in 2021, 1,492
students received professional education in
various fields from these educational institutions,
and from 2010 to 2021, 2,041 graduates of
vocational schools, therefore, if we generalize
75% of these data, that is, 1,530 professionally
trained people joined the tourism industry.
According to the data of the National Bureau of
Statistics of Georgia, as of 2020, the number of
people employed in the field of hotel, catering and
other tourist services in the Autonomous
Republic of Adjara is 5326, and the number of
people employed in the region as a whole is 120.7
people. As a result of analyzing the statistics, it is
clear that tourism in the region is an important
employment resource, and accordingly, this
resource needs to be staffed with qualified
personnel. However, based on the existing
marketing research, which involves researching
the level of satisfaction of tourists, it is clear that
86% of customers express dissatisfaction with the
service provided and the price paid, which
significantly damages the image of the region as
a leading tourist destination. According to the
statistical information available in vocational
schools, 682 teachers conduct training modules.
To what extent the appropriate staff is selected is
another research task, although it is a fact that
professional skills training and experience
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sharing in the field of service should be done by
qualified teachers (5).

It is a fact that tourism is an important resource
for ensuring economic development and stability
for Georgia. According to the latest data of the
National Bank of Georgia, in September 2022,
the volume of remittance flows into the country
amounted to 387.2 million USD (1103.5 million
GEL). Which is 84.6% (177.4 million US dollars)
more than the similar indicator of September
2021. 97.5% of remittances from abroad to
Georgia come from the 23 largest partner
countries, from which the volume of remittances
exceeded 1 million US dollars each in September.
In September last year, 92.2% of all remittances
came to the same 23 countries (5).

Conclusion

The dynamics of growing tourism, inflow of
remittances, development of tourist
infrastructure, creation/delivery of diverse tourist
products, marketing campaigns aimed at
increasing the awareness of the region, the
country in the target countries, etc. increase, first
of all, the demand for the field of services,
accordingly, the need for qualified personnel
increases. In addition, one of the main
motivations of those seeking employment in the
hospitality industry is earning high income in a
short period of time. Analyzing all of the above,
we can confirm that professional education in the
Autonomous Republic of Adjara is available to
interested persons. However, in the direction of
tourism, the region has the opportunity to employ
more people with professional education than it
currently has. Accordingly, I believe that the
encouragement of vocational education and
detailed information about it should be provided
already in schools for students of the
corresponding level, as well as in other higher
educational institutions. Where students will have
the opportunity to choose an additional profession
that is adjusted to the student's study schedule and
is a real opportunity to earn income.
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Obr.2 Nastaveni pisem v editoru rovnic

Rovnice se piSi vyhradné v MS-Equation (Editor rovnic), musi splfiovat podminku korektniho otevieni v editoru
rovnic Microsoft 3.1 (Word 2000) a musi jit timto editorem upravit. Font Times New Roman je nastaven i pro malou
a velkou feckou abecedu. Zakladni nastaveni editoru rovnic je na obrazcich 1 a 2.

Pfi psani vzorc( dodrzujte vSechna typograficka pravidla (mezery mezi Cislem a jednotkou, fadové mezery...). Pro
symbol nasobeni se zasadné pouziva nasobici tecka v poloviné vysky pisma (ALT+0183, nikoliv interpunkéni tecka
nebo hvézdicka - ta je pripustna pouze pro vypisy programd, kde je standardem pro operaci nasobeni), pro roz-
meéry, nasobky, apod. se pouziva nasobici kfizek (ALT+0215), 1 024 x 768 px (ne 1024x768 px), Cislovani rovnic
je vpravo v oblych zavorkach. Jednoduché jednoradkové vzorce a rovnice umisténé v textu se pisi jako text, editor
rovnic narusuje fadkovani.

Obrazky se vkladaji se stylem obtékani "v textu", obrazek je na pozici znaku a presouva se s textem. Jiné umisténi,
stejné jako poutZiti sloZzenych (seskupenych) obrazkl je nepfipustné. Popisek obrazku je pod obrazkem! Obr. XX
Popisek

Tabulky museji byt vytvoreny vyhradné v MS-Word. Popisek tabulky je vlevo nad tabulkou: 7ab.XX Popisek,
doplnujici daje a vysvétlivky jsou vpravo pod tabulkou!

Grafy se vkladaji pfimo do textu jako obrazky (napf. vyfiznuté snimky obrazovky) v jednoduchém barevném
provedeni, ve velikosti 1:1 (100 %), vyhradné ve formatu PNG.
Grafy se popisuji se stejné jako obrazky: Obr.XX Popisek. Popisek je stejné jako u obrazku pod grafem!

Maximalni Sifka obrazk, tabulek a grafii je 7,9-8 cm, tj. 300 pixeld, pro 100% velikost. PFi zvétSovani Ci
zmensSovani dochazi k vyrazné degradaci a tim i ke ztraté grafické drovné Vaseho pfispévku. Pro zachovani maxi-
malni kvality grafll a obrazkd je nezbytné je vytvorit ve skutecné velikosti a prevést do formatu PNG, pfipadné
BMP. Pouziti formatu JPG je nepripustné. Obrazky i grafy museji byt kontrastni a dokonale ostré, zejména
pokud obsahuii text. Zakladni tloustka Cary je 1 pixel, v tomto sméru predpokladejte znacné problémy pfi konverzi
z grafickych program, které standardné definuji ¢aru v milimetrech nebo milsech (Corel, Callisto, Visio...). Doporu-
Cujeme kreslit jednoduché obrazky a schémata v jednoduchych a nenarocnych grafickych programech (Paint-
brush, Malovani...). Obrazek uréeny pro zobrazeni na monitoru musi byt pomérné hruby. Vyjimkou jsou pouze
ilustracni PrintScreeny obrazovek, které nasledné konvertujeme na potiebnou velikost. Ve vyjimecnych pfipadech
je mozné obrézky, tabulky a grafy umistit pfes celou Sifku stranky tj. 17 cm (630 px). Maximalni velikost objektu
je 17 x 24 cm. Toto je nutné predem konzultovat s redakci ¢asopisu. Casopis je formatovan pro zobrazeni na
monitoru pfi zakladnim zvétSeni 100 % a pro né&j musime zajistit maximalni Citelnost.

Citace museji byt dle IS0-690, a to ve formatu podle prikladu v sabloné.
Prijmeni a iniciala(y) autora velkym pismem, mezi autory pomicka. Nazev zdroje kurzivou. Ma-li zdroj ISBN
(ISSN), neuvadi se vydani ani pocet stran. VSechny citace museji mit jednotnou strukturu a jednotny styl.
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U datovanych citaci:

NOVAK, J. - MATEJU, S. (1992) Citace dle ISO. Praha. CNI. 1992. ISBN 80-56852-45-X.
Je-li pouZito Cislovani zdrojd, je v hranatych zavorkach, odsazené tabulatorem:

[1] NOVAK, J. - MATEJU, S. Citace dle ISO. Praha. CNI. 1992, ISBN 80-56852-45-X.

Pocet citaci by mél byt imérny rozsahu ¢lanku a nemél by prekrocit 10 zdrojd. Neimérné rozsahlé citace (napf.
dvoustrankovy soupis u tfistrankového ¢lanku) budou autor@m vraceny k Gpravé.

Automatické cislovani nadpist a citaci, poznamky pod carou, textova pole a aktivni hypertextové
odkazy jsou zakazany, a to i v pripadé internetovych adres (museji byt vioZzeny jako normalni text) a obrazkd
stazenych z internetu, které museji byt do textu viozeny jako nezavisla bitova mapa nebo obrazek ve formatu PNG.
V nastaveni MS Word musi byt zakazana automaticka zména na hypertextovy odkaz.

Je povinnosti autora, zkontrolovat, Ze v odesilaném souboru je pouze styl Normalni, pripadné sys-
témové pridané a neodstranitelné styly z originalni Sablony: Nadpis1, Nadpis2, Nadpis3 a Standardni pismo od-
stavce. VSechny zavlecené styly, stejné jako automatické cislovani nadpisti a citaci, poznamky pod Carou, textova
pole, hypertextové odkazy, budou pred formatovanim prispévku do Casopisu bez nahrady odstranény. Pokud doj-
de ke ztraté nékterych informaci, budou prispévky vraceny z formalnich dfvodd.

Prispévek musi byt zaslan vyhradné ve formatu DOC - pro MS-Word 2000 (Word 97-2003) v méfitku 100
%. PFi vychozim zpracovani clankd v MS-Word 2007, 2010, 2013, 2016 je nutné pred uloZenim zvolit odpovi- dajici
format. Nekompatibilni a nekorektné otevirané soubory budou autor@im vraceny z formalnich ddvod.

Ke kazdému prispévku museji byt zaslany originaly obrazki v bezkompresnim formatu PNG ¢i BMP, foto-
grafie Ize zaslat také ve formatu JPG ve 100% kvalité (vychozi kvalita JPG je obvykle 80 %). Konzultace k obra-
zovym materialdm si mlzete vyzadat na e-mailové adrese rene.drtina@uhk.cz.

Pro tvorbu obrazkd je k dispozici technicka podpora v souboru Sablon. Cerveny ramecek vyznacuje pfipustnou Sif-
ku pro sloupec a stranku. Naleznete tam i ukazku detailu obrazku tak, jak jej poslal autor, a ukazku, jaky je poza-
davek Casopisu.

N S
CLi X, ¥
Obr.3 Obrazek ve formatu JPG Obr.4 Obrazek ve formatu PNG
nevyhovujici pro publikovani obrazek v pozadovaném provedeni

Soubory neni potfeba instalovat, pouze se rozbali do libovolného adresare.
Pismo v obrazcich prednostné Arial 8 Bold nebo Tahoma 8 Bold.

Pro grafy museji byt zaslana zdrojova data ve formatu XLS pro MS-Excel 2000 (Excel 97-2003), vychozi
méfitko 100 %. P¥i zpracovani dat v programech MS-Excel 2007, 2010, 2013, 2016 je nutné pred uloZenim zvolit
odpovidajici format. Nekompatibilni a nekorektné otevirané soubory budou autorfim vraceny z formalnich ddvodg.
Vychozim formatem pro graf s diskrétnimi hodnotami je graf bodovy, nikoliv spojnicovy.

Grafy museji byt v daném souboru uloZzeny jako samostatné listy (Grafl, Graf2...), ne jako objekt na
listu, orientace listu na Sifku, vychozi méritko 100 %.

Zakladni nastaveni MS-Excel pro graf je nasledujici:

Ohraniceni (oblasti, plochy, grafu i legendy) - Zadné; Plocha - Zadna; Osy - pIna, tenka, ¢erna; MFizky - plng,
tenkd, svétle Seda; Hlavni znacky - kfizek; Vedlejsi znacky - uvnitf. Graf nesmi mit nadpis.

Pro vSechny popisy, vCetné legendy: Pismo - Arial, 8, tu¢né, automaticka velikost - NE.

Standardni nastaveni Excelu je prakticky nepouzitelné, vSechny parametry je nutné predefinovat, nejlépe je si

vytvotit vlastni typy grafil!

Informace pro psani prispévkd najdete rovnéz na http://www.media4u.cz/m4u-sablony.pdf nebo pfimo na:
http://www.media4u.cz/m4u-graf.xls

http://www.media4u.cz/m4u-tabulka.doc

http://www.media4u.cz/m4u-text.doc

http://www.media4u.cz/mm.zip

Na strankach Casopisu si mlZete stahnout Sablonu pro psani prispévkl, ukazku tabulek nebo preddefinovany for-
mat grafu. Véfime, ze pouzivani Sablon oboustranné zefektivni nasi praci a pfinese jednodussi a Ucinnéjsi Upravy
textd.
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Ochrana osobnich udaji - GDPR

1 Archivované udaje

B Clenové védecké redakeni rady - jméno, tituly, stat

B Autori ¢lankd - jméno, tituly, instituce, email

B Recenzenti - jméno, tituly, stat

2 Ucel

VSechny Udaje jsou uvadény verejné v opravnéném zajmu autorll, recenzentd a Clenll védecké redakcni rady.
3 Misto archivovanych adajti

VSechny Udaje jsou verejné pristupné na:

B webovych strankach http:www.media4u.cz

B jednom zaloZznim médiu pristupném v redakci Casopisu
B Casopis je verfejné Sifitelny a neni redlna kontrola.

4 Souhlas s uvedenim
Vsichni ¢lenové védecké redakéni rady dali souhlas s uvadénim svého jména, titulu a statu.

Autofi davaiji souhlas s uvedenim jména, tituld, instituce a emailu u konkrétniho ¢lanku tim, Ze zaslou svdj
¢lanek k recenznimu fizeni.

Recenzenti davaji souhlas s uvedenim svého jména, tituld a statu tim, Ze zaslou recenzi clanku.

5 Moznost vyjmuti idajli z archivace

Kazdy z clenli védecké redakeni rady a kolegia recenzentli ma moznost pozadat o zruseni udajli o sobé. Bude mu
vyhovéno okamzité na webové strance Casopisu a u nasledujicich vydani. U starSich vydani to neni moz- né.
Dlivodem je archivace a indexace v databazich a princip rozsifovani Casopisu ve svéteé.

Kazdy autor ma moznost pozadat o zruseni Udajd o sobé. Bude mu vyhovéno pouze u dosud nezverejnénych
clankd. Dvodem je archivace a indexace v databazich a princip rozsifovani Casopisu a citaci ¢lankd ve svété.

Redakcni rada Media4u Magazine
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